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WELCOME
Welcome to Salt Lake City and the 18th International Ethics Across the Curriculum
Conference hosted by Utah Valley University!

Co-Directors:
Brian Birch (Utah Valley University)
Elaine Englehardt (Utah Valley University)
Alan A. Preti (Rosemont College)
Michael Pritchard (Western Michigan University)
Donna Werner (St. Louis Community College)

Utah Valley University, or UVU, is a publicly funded university located in Orem, Utah,
United States with a 2016 enrollment of 35,000 students. Utah Valley University is the
largest public university in the State of Utah.
UVU's service region includes Utah, Wasatch, and Summit counties. Located near the
Wasatch Mountains, many students choose UVU for its ideal location. Others come for
access to a dynamic economy, employment and career opportunities. Known for its high
moral climate, campus is recognized as one of the safest colleges in the country and is home
to the largest LDS Institute program in the world. Within 20 miles, students enjoy winter
sports, hiking, mountain biking, water recreation and more.
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Erik Wingrove-Haugland, United States Coast Guard Academy

Secretary-Treasurer
Donna Werner, St. Louis Community College at Meramec
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Mark Vopat, Youngstown State University
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Clifton Guthrie, Husson University

Supporting Institutions and Donors
Utah Valley University, Center for the Study of Ethics (Exceptional Donor)
Western Michigan University, Center for the Study of Ethics in Society
Youngstown State University, Dr. James Dale Ethics Center
Dr. Insoo Hyun, Case Western Reserve University
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 Special Excursion 
The Church of Jesus Christ of Latter-day Saints
Welfare Square and Humanitarian Center

The Mormon Church serves as a powerful example of social justice in action.
Conference participants are welcome to join a special excursion to Welfare
Square and LDS Humanities Center on Friday, October 7, from 10:15 –
12:45. Transportation to and from the Marriott will be provided.

Welfare Square
Since its humble beginnings in the midst of the Great Depression, Welfare
Square has emerged as a powerful example of what The Church of Jesus
Christ of Latter-day Saints does throughout the world to care for the poor,
foster self-reliance, and provide meaningful opportunities for work and service.
Welfare Square is a modern facility composed of a towering, 178-foot-tall
grain elevator, a large storehouse, a bakery, a cannery, a milk-processing
operation, a thrift store, and an employment center—all designed to help
people help themselves.

Latter-day Saint Humanitarian Center
The Latter-day Saint Humanitarian Center was established in 1991 in Salt
Lake City, Utah to prepare humanitarian supplies for use worldwide and
train those desiring to develop employable skills to become self-reliant.
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Schedule Summary
Thursday, October 6
8:00 – 10:00 am Registration (Brighton Foyer)
8:45 am Welcome: Elaine Englehardt, Utah Valley University (Alta/Snowbird/Brighton)
9:00 – 10:15 am Opening Keynote: Leslie Francis, University of Utah (Alta/Snowbird/Brighton)
10:15 – 10:30 am Break
10:30 am – 12:00 pm Concurrent Session 1
12:00 – 1:15 pm Lunch (Brighton Foyer)
1:15 – 2:45 pm Concurrent Session 2
2:45 – 3:00 pm Break
3:00 – 4:30 pm Concurrent Session 3
5:00 – 7:00 pm Cocktail Reception (Deer Valley)
7:00 pm Dinner on Own

Friday, October 7
8:00 – 10:00 am Registration (Brighton Foyer)
9:00 – 10:00 am Plenary I: Mario R. Capecchi, University of Utah (Alta/Snowbird/Brighton)
10:00 – 10:30 am Break
10:15 am – 12: 45 pm *Special Excursion: Welfare Square and LDS Humanitarian Center*
10:30 am – 12:00 pm Concurrent Session 4
12:00 – 1:15 pm Lunch (Brighton Foyer)
1:15 – 3:15 pm Concurrent Session 5
3:15 – 3:30 pm Break
3:30 – 4:30 pm Special Session for Authors
4:30 – 5:30 pm Networking/Cocktails on Own
5:30 – 7:00 pm Cocktail Reception (Deer Valley)
7:00 – 9:00 pm Banquet and Presidential Address (Salon A – C)

Saturday, October 8
8:00 – 9:00 am Registration and Continental Breakfast (Brighton Foyer)
8:00 – 8:55 am Business Meeting – open to all (Solitude)
9:00 – 10:15 am Plenary II: Insoo Hyun, Case Western University (Alta/Snowbird/Brighton)
10:20 am – 11:20 pm Concurrent Session 6
11:30 am – 12:30 pm Luncheon Plenary: James A. Anderson, University of Utah
(Alta/Snowbird/Brighton)

Room Assignments
Concurrent Sessions: Alta/Snowbird/Brighton, Park City, Salon A, Solitude
Receptions: Deer Valley
Banquet and Presidential Address: Salon A – C
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Program Schedule
Thursday, October 6
Registration (Brighton Foyer)
8:00 – 10:00 am
Welcome: Elaine Englehardt, Utah Valley University (Alta/Snowbird/Brighton)
8:45 – 9:00 am
Opening Keynote (Alta/Snowbird/Brighton)
“The Significance of Injustice for Bioethics”
Leslie Francis, University of Utah
9:00 – 10:15 am
Break
10:15 – 10:30 am

Concurrent Session 1
10:30 am – 12:00 pm
1A. Medical Error, Health Care, and Human Rights (Alta)
Chair: Mark Vopat, Youngstown State University
“Medical Mistakes Happen; they don’t have anything to do with Social Injustice.
Really?”
Angelika Potempa, University of Texas Rio Grande Valley

“Justice in Global Health: Neoliberalism, Human Rights, and Cosmopolitan
Democracy”
Laura Newhart, Eastern Kentucky University

“Antibiotic Resistance as Medical Error”
Insoo Hyun, Case Western Reserve University

1B. Panel: Emerging Technologies and Social Justice: CRISPR,
Genome Editing, and Zika Eradication (Snowbird)
Chair: Richard Wilson, Towson University
Michael Nestor, The Hussman Institute for Autism
Richard Wilson, Towson University
Erik Wingrove-Haugland, United States Coast Guard Academy
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1C. Teaching Ethics: Mindfulness in the Classroom (Brighton)
Chair: Courtney Davis, Utah Valley University
“Teaching Meditation, Teaching Ethics”
Lisa Kretz, University of Evansville

“Teaching to Trauma: Ethics and Obligations in the Classroom”
Melissa Burchard, University of North Carolina Asheville

1D. Health Care, Property Rights, and Prevention (Solitude)
Chair: Allison Cohen, PLATO and Langley High School
“Organ Donations, the Self, and Property: Ethical and Political Problems”
Glen Miller, Texas A&M University

“Health Care and Social Justice”
Stephen Satris, Clemson University

“The Prevention Narrative”

Roel Feys, University of South Carolina

Lunch (Brighton Foyer)
12:00 – 1:15 pm

Concurrent Session 2
1:15 – 2:45 pm
2A. Moral Psychology, Religion, and Social Justice (Solitude)
Chair: David McGraw, James Madison University
“Beyond Euthyphro: Mapping a New Relationship between Religion and
Morality”
Cliff Guthrie, Husson University

“Religion, Social Justice, and the New Eugenics: Transcending the Market for
Human Enhancement”
Charles McDaniel, Jr., Baylor University

“A Teaching Moment: Pro Life vs. Social Justice Polarization at Election Time”
Edgar Velez, Columbus State Community College
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2B. Moral Theory (Snowbird)
Chair: Donna Werner, St. Louis Community College
“Must a Moral Theory Address ALL Questions?”

Christopher Meyers, California State University Bakersfield

“Solving Dilemmas with Higher-Order Preferences”
Bertrand Andre Rossert, World Bank

“Life's a Risky Business: The Problem of Moral Liability and Risky Behavior”
Jennifer Kling, Siena Heights University

2C. Panel: The Ethics of Clothing: An Interdisciplinary Analysis
(Brighton)
Chair: Dan Wueste, Clemson University
Linda Johnston, Crystal Money, and Alicia Whittle, Kennesaw State
University

2D. Teaching Ethics: Issues and Strategies for Biology and Bioethics
Instructors (Solitude)
Chair: John Uglietta, Grand Valley State University
“Some Intrinsic Ethical Problems of Teaching Organic Evolution”
Ruhul Kuddus, Utah Valley University

“Using Rawls to Motivate Questions of Social Justice and Genetic Enhancement”
Allison Cohen, Langley High School

Break
2:45 – 3:00 pm

Concurrent Session 3
3:00 – 4:30 pm
3A. Panel: Moral Imagination (Alta)
Chair: Deborah S. Mower, University of Mississippi
“Teaching Ethics in the Context of Ecological Crisis: A Case for Cultivating Moral
Imagination”
Lisa Kretz, University of Evansville
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“Confucian Moral Imagination and Ethical Decision-making in Engineering”
Qin Zhu, Colorado School of Mines

“Dewey and Moral Inquiry: The Role of Imaginative Deliberation in Moral
Decision-Making”
Alan A. Preti, Rosemont College

3B. Interdisciplinary Projects and Case Study Pedagogy (Snowbird)
Chair: Brian Birch, Utah Valley University
“Making Medicines: An Integrative Project with Philosophy, Sociology, and
Biology Faculty”
Aaron Kostko, University of Minnesota Rochester

“Using Decision Dilemma Cases & Ethical Reasoning Guidelines to Humanize
Public Administration for the General Education Student”
Chandra Commuri, California State University Bakersfield

3C. Autonomy, Informed Consent, and Non-Maleficence (Alta)
Chair: Alan Tomhave, Youngstown State University
“Social Injustices & Informed Consent: Reasons to Adopt a Consent-asRelational-Autonomy Model of Informed Consent”
Pamela Lomelino, Loyola University Chicago

“The Many Shades of Non-maleficence and their Applications in Seeking Social
Justice in Medicine”
Kim Skoog, University of Guam

“Pluralism, Ethical Relativism and Non-maleficence in Critical Cultural
Awareness Training”
Chenit Ong-Flaherty, University of San Francisco

Cocktail Reception (Deer Valley)
5:00 – 7:00 pm

Dinner (on your own)
7:00 pm
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Friday, October 7
Registration (Brighton Foyer)
8:00 – 10:00 am
Plenary Presentation I (Alta/Snowbird/Brighton)
“Ethical Obligations and Designer Genes”
Mario R. Capecchi, University of Utah
9:00 – 10:00 am
Break
10:00 am – 10:30 am
*Special Excursion to Welfare Square and the Humanitarian Center of the
Church of Jesus Christ of Latter-day Saints*
10:15 am – 12:45 pm

Concurrent Session 4
10:30 a.m. – 12:00 pm
4A. Health Care Disparities: Discrimination and Marginalization
(Alta)
Chair: Kim Skoog, University of Guam
“The Official Ethics as Major Cause of Exclusion and Self-exclusion”
Paul Eduardo, Universidad Nacional de San Juan, Argentina

“Healthcare Disparities and Older Women”
Jeanne Sokolec, Loyola University Chicago

4B. Deception in Clinical Practice and Research (Snowbird)
Chair: Kelly Smith, Clemson University
“When Is Deception in Research Justified?

Adam Shatsky, Grand Valley State University

“Deception and the Clinical Ethicist”
Christopher Meyers, California State University Bakersfield

“Why Should Medical Care Be “Family-Centered”?
Nate Olson, California State University Bakersfield
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4C. Bioethics and Social Justice: Beginnings and Breakthroughs
(Brighton)
Chair: Peggy Vandenberg, Grand Valley State University
“Who Shall Live, Who Shall Die: Social Justice and the Beginnings of Bioethics”
Courtney Campbell, Oregon State University

“How Much Should a Miracle Cost? Making Sure the “Miracle” of Gene Therapy
is Available to All”
Maria Kefalas, St. Joseph’s University

4D. Engineering Ethics Pedagogy (Solitude)
Chair: Wade Robison, Rochester Institute of Technology
“Engaging the Ecology of Data: Designing an Online Tutorial on Ethical Data
Management for Graduate Engineering Students”
Xiaofeng Tang, Pennsylvania State University

“Educating Morally Sensitive and Self-Reflective Engineers: Ethical
Autobiography as a Tool for Moral Pedagogy”
Sandy Woodson and Qin Zhu, Colorado School of Mines

“Engineering Ethics Education 2.0: Toward Ethics Education to Promote the
Well-being of Individual Engineers and the Society”
Jun Fudano, Tokyo Institute of Technology

Lunch (Brighton Foyer)
12:00 – 1:15 pm

Concurrent Session 5
1:15 – 3:15 pm
5A. Teaching Ethics through Fictive and Non-fictive Narrative (Alta)
Chair: Lisa Kretz, University of Evansville
“Teaching Bioethics Through Literature”

Courtney Campbell, Oregon State University

“The Modern Ethics of Antigone”
Claudia Hauer, United States Air Force Academy

“Ethics in the Auto-Graphic Novel: A Sample Course”

Karen Vanmeenen, Rochester Institute of Technology

“Vital Literature: Advancing Bioethics through Contemporary Nonfiction”
Timothy Jussaume, Saint Leo University
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5B. Panel: “Check your Humanity at the Door” (Snowbird)
Chair: Cliff Guthrie, Husson University
“Can Humanity Thrive in Medical Institutions?”

Jefferey Byrnes, Grand Valley State University

“Human Differences – Value Pluralism”

Matthew Oudbier, Grand Valley State University

“A Complicated Relationship”

John Uglietta, Grand Valley State University

“Aspects of Humanity: What it means to have Human Feelings”
Peggy Vandenberg, Grand Valley State University

5C. The Virtues of Professional Ethics (Brighton)
Chair: Michael Pritchard, Western Michigan University
“What Would it mean to Teach Science and Engineering as Practices?”
Mark Bourgeois, University of Notre Dame

“Developing the Virtue Ethics Agenda in Media and Communication Ethics”
Sandra Borden, Western Michigan University

“Professional Ethics as Perfectionist Moral Friendship”
Jon Borowicz, Milwaukee School of Engineering

“Norm Conflict and the Telos of Practice”
Dan Wueste, Clemson University

5D. Ethics across the Campus and Curriculum (Solitude)
Chair: Elaine Englehardt, Utah Valley University
“Justice, Gender, and Ethics Labs at ASU”
Jonathan Latourelle, Arizona State University

“Dual Approaches: Integrating Ethics and Responsible Well-being into the
Information Systems Curriculum”
Jose Cruz-Cruz and William Frey, University of Puerto Rico at Mayaguez

“The Ethics Across Campus Program at Colorado School of Mines: Ethics
Education in Institutional, Societal, and Policy Contexts”
Sandy Woodson and Qin Zhu, Colorado School of Mines

“An Ethics Minor: A Way of Integrating Ethics across the Curriculum”
Wade Robison, Rochester Institute of Technology
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Break
3:15 – 3:30 pm
Special Session for Authors (Solitude)
3:30 – 4:30 pm
“Playing the Publishing Game: Writing a Book Proposal and other Demystifications
about How to get Published”
Ulrike Guthrie, Bangor, ME

Networking/Cocktails on Own
4:30 – 5:30
Cocktail Reception (Deer Valley)
5:30 – 7:00
Banquet and Presidential Address (Salon A – C)
Deborah S. Mower, University of Mississippi
7:00 – 9:00 pm

Saturday, October 8
Registration and Continental Breakfast (Brighton Foyer)
8:00 – 9:00 am
Business Meeting – open to all (Solitude)
2017 conference theme announcement, Teaching Ethics journal news, networking
opportunities
8:00 – 8:55 am
Plenary Presentation II (Alta/Snowbird/Brighton)
“Ethics at the Edge of Science”
Insoo Hyun, Case Western University
9:00 – 10:15 am

Concurrent Session 6
10:20 – 11:20 am
6A. Anticipatory Ethics (Alta/Snowbird/Brighton)
Chair: Erik Wingrove-Haugland, United States Coast Guard Academy
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“Face Transplants - Ethical and Social Issues: An Anticipatory Ethical Analysis”
Richard Wilson, Towson University

“Robotic Assisted Surgery: Anticipating the Ethical Issues”
Kathleen McKeveny, Loyola University Maryland
Richard Wilson, Towson University

6B. Technology and Technology Management (Park City)
Chair: Qin Zhu, Colorado School of Mines
“Games Without Boundaries: Ethical Issues Posed by Augmented Reality
Gaming”
Kelly Smith, Clemson University

“Technology Management in the age of Widespread Bioethical Conundrums”
Anne Arendt and James Armitstead, Utah Valley University

6C. Teaching Bioethics: Organ Allocation and End-of-Life Care
(Salon A)
Chair: Courtney Campbell, Oregon State University
“Teaching Social Justice and Bioethics: Redesigning Liver Transplantation
Distribution”
Amanda Biesecker and David McGraw, James Madison University

“Describing Death: The Grief Narrative as a Tool for Medical Education”
Aine Donovan, Dartmouth University

6D. Avarice, Greed, and Strife (Solitude)
Chair: Alan A. Preti (Rosemont College)
“Internecine Strife”
Wade Robison, Rochester Institute of Technology

“Greed”

Elaine Englehardt, Utah Valley University
Michael Pritchard, Western Michigan University

Luncheon Plenary (Alta/Snowbird/Brighton)
“Clinical Trials: The Possibility of Assent”
James A. Anderson, University of Utah
11:30 – 12:30 pm
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director of the University of Utah Center for
Law and Biomedical Sciences in 2015.
Appointed to the law faculty in 1982, she
teaches and writes extensively in the areas of
health law, bioethics, and disability. Professor
Francis became the President-Elect of the
Pacific Division of the American Philosophical
Association in 2014 and currently serves as
President of the Division. She is also the elected
Secretary-General of the International Society
for Philosophy of Law and Social Philosophy
and a member of the Ethics Committee of the
American Society for Reproductive Medicine.
She is past co-chair of Privacy, Confidentiality,
and Security Subcommittee of the National
Committee on Vital and Health Statistics, where
she currently serves as a member of the Working
Group on Data Access and Use. Professor
Francis also has been a member of the Medicare
Coverage Advisory Committee and of the
American Bar Association's Commission on
Law and Aging. Dr. Francis is the editor of The
Oxford Handbook of Reproductive Ethics
(Oxford University Press, 2016).

Keynote Speaker
Dr. Leslie Francis

Leslie P. Francis holds joint appointments as
Alfred C. Emery professor of law and professor
of philosophy, and adjunct appointments in
Family and Preventive Medicine (in the Division
of Public Health), Internal Medicine (in the
Division of Medical Ethics), and Political
Science. She was appointed to the rank of
Distinguished Professor in 2009 and became

B.S. degree in chemistry and physics from
Antioch College in 1961 and his Ph.D. degree in
biophysics from Harvard University in 1967.
From 1967-69 Dr. Capecchi was a Junior Fellow
of the Society of Fellows at Harvard University.
In 1969 he became an Assistant Professor in the
Department of Biochemistry, Harvard School of
Medicine. He was promoted to Associate
Professor in 1971. In 1973 he joined the faculty
at the University of Utah as a Professor of
Biology. Since 1988 Dr. Capecchi has been an
investigator of the Howard Hughes Medical
Institute; since 1989, a Professor of Human
Genetics at the University of Utah School of
Medicine; and since 1993, Distinguished
Professor of Human Genetics and Biology. He is
also co-chairman of the Department of Human
Genetics. The author or co-author of numerous
publications, in 2007 Dr. Capecchi shared the
Nobel Prize in Physiology or Medicine with
Martin Evans and Oliver Smithies for
discovering a method to create “knockout mice”
- mice in which a specific gene is turned off.

Plenary I Speaker
Dr. Mario R. Capecchi

Mario R. Capecchi is Distinguished Professor of
Biology and Human Genetics at the University
of Utah. Born in Verona, Italy, he received his
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Philosophy at Stanford and his PhD in
Philosophy at Brown University. In 2005, Dr.
Hyun received a Fulbright Research Award by
the U.S. Department of State to study the ethical,
legal, and cultural dynamics of human research
cloning in South Korea. In 2006 he chaired the
Subcommittee on Human Biological Materials
Procurement for the International Embryonic
Stem Cell Guidelines Task Force, a
multinational, multidisciplinary working group
for the ISSCR (International Society for Stem
Cell Research). In 2007 he served as CoChairperson of the ISSCR Task Force on
International Guidelines for the Clinical
Translation of Stem Cells. Dr. Hyun is the pastChairperson of the ISSCR’s Ethics and Public
Policy Committee. Dr. Hyun’s most recent
publication is Bioethics and the Future of Stem
Cell Research (Cambridge U. Press, 2013).

Plenary II Speaker
Dr. Insoo Hyun

Insoo Hyun is Associate Professor in the
Department of Bioethics and Director of the
CWRU Stem Cell Ethics Center at Case Western
University. He received his BA and MA in

Luncheon Plenary Speaker
Dr. James A. Anderson

research monographs are in the areas of family
studies, cultural studies, media literacy,
organizational studies, communicative ethics,
methodology, and epistemology. He is a Fellow
of the ICA and was the Association’s president
and chief financial officer. He served a senior
Fulbright Fellowship in Austria and regularly
consults with the University of Technology in
Sydney. He spent 9 years as Director of the
Broadcast Research Center at Ohio University
and served two terms as Chair of the Department
of Communication at Utah. Dr. Anderson has
been the editor/guest editor/associate editor of
several communication journals, and is currently
the executive editor of the Rocky Mountain
Communication Review, an on-line journal for
and by graduate students in the discipline. He is
a member of the editorial board of four other
journals. He was recently awarded the
designation of “Master Teacher” by the Western
States Communication Association. He is an
active consultant in university administration,
distance learning, and applied technology. Dr.
Anderson is co-author of Media Violence and
aggression: Science and Ideology (Sage
Publishing, 2008).

James A. Anderson, Professor of
Communication and Director of Graduate
Studies for the department at the University of
Utah, is the author/co-author/editor of 15 books
including Communication Theory:
Epistemological Foundations (Guilford, 1996)
and The Organizational Self and Ethical
Conduct (with E. Englehardt; Harcourt Brace,
2001). His 90 plus chapters, articles, and

16

Teaching Ethics
The Journal of the Society for Ethics Across the Curriculum
Mark C. Vopat and Alan Tomhave, Editors

Teaching Ethics is dedicated to ethical issues across the curriculum with particular attention to
pedagogical methodology and practice in both academic inquiry and professional practice. The
journal’s editorial focus is on ethics as a dimension of all academic inquiry rather than as an
isolated philosophical discipline. Its primary mission is to provide a peer-reviewed forum for
academic dialogue in ethics instruction across disciplines such as business, medicine, trades,
technology, law, and other areas of liberal education.
Contributors include Michael Davis, Maughn Gregory, Lisa Newton, Louis Pojman, Wade
Robison, Holmes Rolston III, Stephen Satris, Nancy Snow, James Sterba, Patricia Werhane, and
Regina Wolff.

· ISSN 1544-4031 (print) · Biannual · Subscription and access with membership in SEAC
· ISSN 2154-0551 (online) · Online access includes volume 1 (2001) to the present

1) Individuals
Print + online with membership in the Society for Ethics Across the Curriculum
2) Institutional Subscription
Print
$100.00
Online (10 simultaneous access license)
$100.00
Print and Online (10 simultaneous access license)
$135.00

For more information contact the Philosophy Documentation Center by phone 800-444-2419 or
434-220-3300, by fax 434-220-3301; or by e-mail order@pdcnet.org.
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ABSTRACTS (alphabetical order by last name)
Technology Management in the age of Widespread Bioethical Conundrums (6B)
Anne Arendt and James Armitstead (Utah Valley University)
Increasingly bioethics is playing a relevant and sometimes very challenging role in technology
management and the role of technology in all its formats in society. Technology goes well beyond
computer systems; it includes automation, support systems, pharmaceuticals, advanced technological
systems, decision support systems, medical systems, treatment technology and more. In most situations
there are technology managers involved helping make decisions, implementing systems, managing those
systems, and handling feedback after implementation.
Consider the importance, therefore, that bioethical issues play for technology management. It plays a role
in safety and security, legal issues, system operations, accountability and responsibility for system
impacts and outcomes, and even what we personally are willing to risk, support or encourage. Technology
managers are somewhere in the middle on many issues from use of data to biotechnology to biomedicine.
The goal of this presentation is to see these issues from the perspective of a middle man – a technology
manager. What ethical role do they play? Who is accountable and in what circumstances? What role does
personal ethics play and when?

Teaching Social Justice and Bioethics: Redesigning Liver Transplantation Distribution (6C)
Amanda Biesecker and David McGraw (James Madison University)
Scarce resource allocation problems such as the distribution of organs for transplantation are an excellent
method for teaching ethical reasoning skills to undergraduate science and technology students. This paper
will describe a method for using liver allocation procedures as a class activity for teaching ethical
principles such as social justice in an undergraduate bioethics course.
Despite our best efforts to encourage citizens to become organ donors, there are not enough livers
available to meet the demand from patients awaiting liver transplants. Additionally, due to demographic
differences between geographic regions, there are concerns that current OPTN/UNOS policies unfairly
benefit some patients because of their location. As a result, in 2016 OPTN/UNOS proposed to modify the
boundaries of its regions to create a more fair allocation of transplantable livers.
We think that this scenario presents an ideal opportunity for undergraduate students to reconsider the
entire methodology for allocating livers for transplant. We have encouraged our students to evaluate the
OPTN/UNOS rules using several theoretical techniques, including (1) the maximization of utility, (2) the
equitable distribution based on principles of justice, (3) the respect for persons in light of fundamental
human rights, and (4) an Aristotelean conception of an ideal society, particularly following Martha
Nussbaum’s capabilities approach.

Developing the Virtue Ethics Agenda in Media and Communication Ethics (5C)
Sandra Borden (Western Michigan University)
This integrative essay provides a critical engagement with the work that has been done in media and
communication research using virtue ethics. An increasing number of scholars in journalism, marketing,
advertising, public relations, organizational communication, rhetoric and media studies have been
18

focusing on character and human flourishing in the Aristotelian mold. Virtue ethics has proven especially
fruitful in investigating role-related morality, moral exemplars, moral development and moral motivation.
For all Aristotelian ethics has to offer, however, it often is explained and applied in ways that are
reductionist and incomplete. This limits the theory’s potential for addressing enduring issues in these
fields, as well as emerging issues arising from globalization and digital technologies. I will argue that a
primary source of this problem is the epistemological hegemony of “thin concepts” in investigations of
ethics to the neglect of “thick concepts,” or what Michael Walzer (1994) called maximal morality. Thick
concepts, such as “cruel” or “courageous,” (i.e., vices and virtues) are “partly constituted by institutional
and cultural facts” in a way that thin concepts such as “right” and “impermissible” are not (Abend, 2011).
If virtue ethics theory building is to reach its full potential, scholars in media and communication ethics
need a greater focus on inductive evidence and reasoning; social/cultural variables and contexts;
historicity and discourse. Developing the virtue ethics agenda will involve drawing not only from
philosophy, psychology and neuroscience, but also sociology, history, anthropology and political theory.

Professional Ethics as Perfectionist Moral Friendship (5C)
Jon Borowicz (Milwaukee School of Engineering)
Moral judgment as treated by some writers includes the pre-deliberative discernment of situations as
morally relevant in the sense of presenting a prima facie moral duty. The repression of moral judgment
particularly in the bureaucratic professions—those professions whose conditions of practice require
employment by organizations—is a well-established phenomenon. Members of professions such as
engineering and actuarial science are characterized in part by their commitment both to the promotion of
their employers’ interests and to the welfare of the public generating potentially conflicting obligations.
Aside from the task of weighing such conflicting obligations is the responsible concern for the possibility
of failing to recognize a given circumstance as requiring the expression of a professed value. The paper
would argue for two proposals. The first is that moral judgment and its repression ought to be made a
regular topic of courses in professional ethics in such a way as to introduce students to a perfectionist
motivation to make the cultivation of moral taste a dimension of professional life. The second is that there
is a plausible social role for the practical philosopher as moral friend in support of the professional’s
cultivation of moral taste. The argument for the second proposal will be advanced by locating a position
between those of Seyla Benhabib and Dana Villa—commentators on Hannah Arendt’s theory of
judgment. The paper will conclude with an account of progress toward a Center for Philosophy in
Professional Life at the Milwaukee School of Engineering which would realize both proposals.

What would it mean to Teach Science and Engineering as Practices? (5C)
Mark Bourgeois (University of Notre Dame)
What would education in science and engineering – for graduates and undergraduates alike – look like if
we seriously conceived of them as practices, in the virtue ethics sense, rather than merely as professions?
The great merit of the concept of a practice is its focus on the goods which are internal to the activity –
such as, in the case of science or engineering, discovery, innovation and problem-solving. The idea of a
practice also entails a deep sense of history and community among practitioners, automatically avoiding
any presumption of the sufficiency of individual technical expertise. Moreover, and most crucially, a
practice highlights certain moral virtues as inherently necessary in order for the internal goods in question
to be attained. Likewise, while not denying their reality or importance, a practice helpfully locates
common incentives and reward structures as “external goods”, peripheral to the meaning and nature of the
practice itself, securing its independence and focus.
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Training for a practice is thus fundamentally holistic and positive in a way that the current model of
intense technical specialization plus sporadic and limited ethics training simply is not. While wholesale
reorganization of technical education along these lines is unlikely in the near term, this talk will explore
ways in which the practice perspective could be put to use in the training of scientists and engineers,
beginning with the reform and reframing of existing ethics education.

Teaching to Trauma: Ethics and Obligations in the Classroom (1C)
Melissa Burchard (University of North Carolina Asheville)
Recent controversy over the issue of “trigger warnings” for students signals concerns ranging from
student comfort and safety to academic freedom. What the debates have tended not to address directly,
however, is that the basis for the controversy is the real fact of trauma among our students. With high
rates of rape among college age women, returning veterans, and student victims of discriminatory and/or
exclusionary treatment, for example, we ought to be making the assumption that in any classroom, a
significant percentage of students will be experiencing traumatic effects.
Trigger warnings are important, but I am concerned here with a more general discussion of what might be
the obligations of college teachers toward traumatized students. Given that traumas genuinely affect
students’ performances (as well as their quality of life generally), what is required of us as teachers? I
suggest that the movement in disability studies and practice to include serious traumas as conditions
warranting accommodations provides us with an obvious starting point. Further, it seems clear that
teachers must change their understanding and practices regarding traumatized students such that we
recognize, acknowledge, and take them seriously. Finally, I raise the question of whether ethics teachers
in particular might have a heightened responsibility toward such persons, perhaps grounded in a general
claim of the profession to a better understanding of morality and moral obligation. If so, what theories or
principles argue most persuasively for it, and what might that higher responsibility look like in practice?

Can Humanity Thrive in Medical Institutions? (Panel 5B)
Jeffrey Byrnes (Grand Valley State University)
It is widely recognized that Health Care Providers participate in emotionally demanding careers, and that,
over time, these accumulated demands have consequences for both providers and patients. Indeed,
emotional fatigue and burnout are among the chief reasons that individuals leave professions in Health
Care. Furthermore, the persistent emotional demands on Providers can lead to the well-documented
phenomena of ‘compassion fatigue’, resulting in increased accident rates and an overall decrease in the
quality of care provided. In light of these troubling consequences, it might seem counterintuitive to
advocate, as I do here, for an increase in human approach to one’s positon as a Provider. Yet it is my
claim that a stronger ethics education, in preparation for a career as a Health Care Provider and as an ongoing training, is the best way to ensure both that patents are not dehumanized and that providers are not
empathetically enervated. Contrary to pervasive assumptions ethics education to health care providers
does not constitute indoctrination to a particular ethical system, nor does it mean merely the introduction
of various ethical perspectives that exponentially multiply possible approaches to otherwise clear
situations. Rather ethics education in a health care setting, at its best, means equipping providers with the
linguistic and conceptual tools with which to properly and completely interpret and understand difficult
situations. Thus, ethics education can help to prevent over-simple understandings of difficult situations
that lead to the dehumanization of the patient, as well as the feelings of helpless confusion that precede
provider burnout.
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Who Shall Live, Who Shall Die: Social Justice and the Beginnings of Bioethics (4C)
Courtney Campbell (Oregon State University)
While social justice issues are prominent in contemporary bioethics, they emerged as well in some of the
formative medical events that gave rise to bioethics as an academic field. This essay focuses on one such
event, the decision-making of the "Committee on Life and Death" of the Swedish Memorial Hospital
regarding allocation of kidney dialysis machines. As profiled by journalist Shana Alexander in the
November 1962 issue of Life magazine, the lay committee lacked "moral and ethical guidance" to make
decisions of mortal significance. Their use of several criteria for selection culminated in skewing the
allocation of dialysis machines to persons considered to have greatest social worth. The ethical and
professional critiques of the committee's deliberations were thereby directed at its failures with respect to
social justice.
My essay provides an overview of Alexander's article and analyzes the social justice legacy that this
particular controversy bequeathed to the newly emerging field of bioethics.

Teaching Bioethics through Literature (5A)
Courtney Campbell (Oregon State University)
Stories play an indispensable role in the pedagogy of biomedical ethics, including the use of case studies
and medical narratives. Another literary “way in” to the issues of biomedical ethics involves the use of
fictional novels that have often provided the background for maxims or metaphors in bioethics discourse.
This presentation describes a course in bioethics that is developed around four influential novels: Mary
Shelley’s Frankenstein, Aldous Huxley’s Brave New World, Albert Camus’s The Plague, and Leo
Tolstoy’s The Death of Ivan Ilyich.
Shelley’s novel, written in the context of the emerging industrial revolution in the early 19th century,
provides an opportunity to discuss ethical issues in scientific and biomedical research by tracing the
reasoning process of Dr. Frankenstein. Huxley’s dystopian novel has been continually invoked in
bioethics discourse of the past five decades. It invites exploration of central questions about
biotechnology, including perennial issues about the purposes of technology and who makes decisions
about applications. Camus’s novel provides contexts for exploring the physician as “healer” in
contemporary medicine and the relationship between the physician, the patient, and public health
responsibilities. Tolstoy’s classic novella, written from his own existential crisis, continues to be cited in
bioethics and medical writing. The moral crisis endured by Ivan Ilyich provides a rich context for
exploring the questions of professional truthfulness, paternalism, and the perennial ethical issues at the
end of life.
These four novels raise profound questions about the ends of medicine and the human quest for meaning.
They provide an engaging “way in” to issues of bioethics for students. This presentation will discuss
some methods for using the texts in teaching bioethics.

Using Rawls to Motivate Questions of Social Justice and Genetic Enhancement (2D)
Allison Cohen (PLATO, Langley High School)
Helping students develop the empathy needed to think about questions of social justice is a difficult task.
Asking that they simultaneously display good critical thinking skills and logical analysis is daunting
indeed. This lesson plan suggests using a ‘game’ based on Rawls’ Veil of Ignorance to encourage both
empathy and critical reasoning within a unit on the ethics of genetic enhancement. Students tend to come
to these discussions with a natural interest but also very strong opinions. These opinions are usually based
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upon a student’s perception about whether they are part of the class of citizens who will be able to afford
access to these enhancements. How can teachers and professors capitalize on students’ interest while
helping them combat their often self-interested biases? Part I of the lesson incorporates an adaptation of a
game developed by one of Rawls' students in a hypothetical activity where students develop fair
principles to guide discussions of resource allocation related to potential genetic enhancements. Part II of
the lesson is designed to bring students’ attention to the role psychological error tendencies can play in
their thinking and judgment formation. All too often students come to class with an answer in search of
reasons. In other words, they have already formed an opinion about a topic and simply search for
arguments which support their already held opinion. While identifying fallacies is a common activity in
many critical thinking classes, this plan emphasizes the need to also help students recognize heuristic
biases and other error tendencies.

Using Decision Dilemma Cases & Ethical Reasoning Guidelines to Humanize Public Administration
for the General Education Student (3B)
Chandra Commuri (California State University Bakersfield)
In this paper I share my experiences with teaching ethical reasoning in a general education introductory
Public Administration course. Such courses (and most textbooks used in those courses) typically
emphasize governmental institutions and processes. I found that students find such an approach boring
and overwhelming. Their motivation to engage with the subject matter is low. In order to make the course
relevant and interesting to the general education student, I redesigned to the course to focus on the
decision dilemmas that administrators face in their day to day work, and the implications of those
decisions for citizens. My intent is to humanize the discipline of Public Administration. The tools I use in
this regard are discussions using mini cases, and brief lectures on ethical reasoning. I found that students
have become far more engaged with the course content, and they express more empathy for those
working in the government. I use empathy as a starting point to discuss ethical reasoning. The cases and
ethical reasoning lectures focus on two broad themes: the autonomy (and its limits) of public
administrators in making ethical decisions, and the importance of institutional checks and balances as a
correction against the ‘bad’ decisions of individual public administrators. I hope to impress upon students
the importance of ethical reasoning at the individual level while somewhat restoring their faith in our
constitutional framework. In my presentation at the conference I will share examples of the mini cases I
use in this course.

Dual Approaches: Integrating Ethics and Responsible Well-being into the Information Systems
Curriculum (5D)
Jose Cruz-Cruz and William Frey (University of Puerto Rico at Mayaguez)
We (the authors of this abstract, a philosopher and an information systems specialist) have been
collaborating to introduce ethics into Information Systems courses at our university. What makes this
collaboration different is that we have experimented with two different integration strategies: (1) a theory
application approach that relies on the categorical imperative and the principle of utility; (2) a test-driven
approach that deploys reversibility, harm, and publicity tests to guide decision-making. The purpose of
this session is to compare these two approaches.
Both authors have attended SEAC conferences before and look forward to input and commentaries from
the session participants. So the plan is to leave at least 10 minutes for question and answer. To structure
this part of the session, the authors propose the following:
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1. Elicit responses from the participants on their experience with introducing ethics into Information
Systems and other STEM courses.
2. Opening the discussion to explore broader, macro-ethical approaches for introducing ethics into the
STEM curriculum. One of us is currently Co-PI on an NSF-funded grant exploring integrating responsible
well-being into the STEM curriculum by sponsoring graduate research into macro-ethical issues.
This session proposal, thus, will begin with the micro-ethics interventions that the authors have been
deploying in Information Systems. But, in accordance with the overall conference themes of Bioethics
and Social Justice, it will open avenues for participants to explore broader, macro-ethical issues.

Describing Death: The Grief Narrative as a Tool for Medical Education (6C)
Aine Donovan (Dartmouth University)
Death and its subsequent emotional partner, grief, are universal phenomena; but the ways that human
beings express those emotions vary widely. In western medical education the subject of death has been
sublimated to the furthest reach of the medical experience. Palliative care is often seen as a flag of
surrender to the physician who is trained toward saving life at all costs, both emotional as well as
financial.
This paper will explore the tension between extraordinary end-of-life care and compassionate acceptance
of death. Medical education programs in the humanities are slowly taking root and this paper will present
some of the nascent pilot programs to help young medical students assist their patients in the final stage
of life: death.

The “Official Ethics” as a Major Cause of Exclusion and Self-exclusion (4A)
Paul Eduardo (Universidad Nacional de San Juan, Argentina)
The ethical principles of a community serve both as regulators of community activities and as a way of
identifying the community, but at the same time (following Weber) they set a kind of standard or ideal
type from where the “normality” of community members is measured. This “normality” implies the
possibility of access to goods and opportunities offered by the community – such opportunities will be
more readily available to those members who more closely meet the “normality” criteria than to those
who do not. But this is only at a symbolic level, because the possibilities in the community are often
independent of the people’s level of “normality,” and often these values are not open to large social
sectors. Those sectors that are less able to obtain these values believe that they are less normal and
therefore also believe that they have less access to goods and opportunities than those whom they call
normal. For example, people from slum areas believe that they cannot use downtown public libraries due
to their social status. That is, values that should be the foundation on which a society is structured end up
being the major cause of exclusion and self-exclusion; those who cannot meet these values believe they
are outside of the society and therefore not “normal,” which ends up reinforcing the self-exclusion system
and increasing the marginalization.

Greed (6D)
Elaine Englehardt (Utah Valley University)
Michael Pritchard (Western Michigan University)
Our presentation will discuss an idea familiar to us all—greed. “Don’t be greedy,” we were told as
children. And it was reasonably clear what was meant. “One piece of candy is enough.” “Leave some for
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others, too.” “Don’t take more than your fair share.” Still, understanding these admonitions does not
amount to having a clear and comprehensive understanding of what greed is (or what it is not). In fact, we
find that, at present, we lack a good working characterization of ‘greed’. Our aim is to make some
progress in refining our understanding.
In the film Wall Street, Gordon Gekko famously asserts, “Greed is good.” Presumably, it fuels a
productive economy that can serve us well. But who is this “us”, and is greed essential to “our” being
served well? And even if it is, does this make greed good? Further, what is greed? Gekko does not answer
any of these questions.
In his A Better Way to Think About Business, philosopher Robert Solomon does, but greed does not fare
well:
Greed (avarice) is an excess. It is like gluttony, an embarrassment, and the explanation, “I wanted more”
does not serve as an excuse but rather confirms the unbridled vulgarity.
Fortunately, Solomon does not regard greed to be essential to business success.
It is difficult to find a characterization of greed that hits the mark. In fact, often the mark is wildly missed.
For example, in a recent book of essays entitled Greed, a number of writers hold that simply having a
desire to make money is evidence of greed. If this were all that Gordon Gekko meant, we might agree
with him that a little greed is good. But greed is more than this, or so we will contend.

The Prevention Narrative (1D)
Roel Feys (University of South Carolina)
When discussing the problem of allocating scarce health care resources in my medical ethics course, to
many students the solution to the issue is obvious: prevention. If only society would invest more in
preventive health care, the cost of care would go down, and the problem of resource scarcity would
dissolve. A straightforward line of reasoning that is, however, not supported by economics. Even though
some preventive measures do save money, health care economists agree the vast majority of them do not.
Keeping in mind that measures that do not save money might still be cost-effective, meaning good value
for money.
The remarkable level of agreement among the students, many of whom have a premed or public health
background, is not surprising. Prevention is frequently touted as a cost saving measure. As one author
writing in Health Affairs summarizes: “Disease prevention/health promotion approaches are key to
slowing the rise in health care spending.” The argument is reminiscent of a similar claim pointing toward
a reduction of waste, estimated at an elusive 30% of total health care spending, as the key to lower the
cost of health care.
I suggest both arguments are, at least in part, narratives created to bolster growing industries in preventive
care and health care management (e.g. public health research, health care consulting). As such, prevention
and waste management may increase rather than decrease health care’s footprint as a share of gross
domestic product, the economic equivalent of a paradoxical reaction.
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Engineering Ethics Education 2.0: Toward Ethics Education to Promote the Well-being of
Individual Engineers and the Society (4D)
Jun Fudano (Tokyo Institute of Technology)
Engineering ethics is essential in engineering practice. Thus, engineering ethics education is required by
most of national and international accreditation systems of the formation of engineers (e.g., ABET in the
US and International Engineering Alliance).
Engineering ethics has been taught in the mode of “preventive ethics” with the emphasis on the
responsibilities and duties of engineers to avoid harming the safety and health of the public. However, it
has been recognized that a new approach with the emphasis on the positive side of engineering practice,
which is called “aspirational ethics,” is also important. As if corresponding with this shift in engineering
ethics education, various scientific studies on well-being have been carried out by scholars from a wide
range of academic fields including psychology, economy, and neuroscience as well as philosophy and
religion, and scientific findings of well-being studies have been applied to many areas including
education.
The author has developed engineering ethics courses in the aspirational ethics mode applying a number of
positive intervention based on the findings of well-being studies, which can be named as "Engineering
Ethics Education 2.0 (hereafter E3 2.0)." Using a psychologically validated measure called "the PERMA
Profile," a five-week module of E3 2.0 did increase the well-being of those graduate students who took
the E3 2.0 course. (Fudano, "Engineering for Well-Being: Positive Engineering Ethics Education," a
poster presentation, the Fourth World Congress on Positive Psychology, 2015)
In this presentation, the author summarizes his 2015 study and provides with detailed information on the
contents and methods of the five-week module including the "Good Work" intervention which he
invented.

Beyond Euthyphro: Mapping a New Relationship between Religion and Morality (2A)
Cliff Guthrie (Husson University)
In the long and difficult history of discussion about the relation of religion and morality, we have often
used rather simplistic ideas about one or both of these areas of human experience, for example, to argue
about whether religion promotes or obstructs prosocial attitudes and cooperative behaviors. What has
been less appreciated is that, informed by developments in behavioral and cognitive sciences, scholars of
religion and scholars of morality are now reaching a similar conclusion: that their areas of study are better
thought of as clusters of different (often conflicting) mechanisms for social monitoring and cooperation
with deep roots in our evolutionary past. In moral psychology, for example, Moral Foundation Theory
names five or six (and possibly more) sets of moral intuitions, and the list of brain structures, chemicals,
biases, heuristics, and emotions that make up the pluralistic moral “elephant” now almost defies
cataloging. What many philosophers who are grappling with these findings may not know is that theorists
of religion are in a strikingly similar position: trying to make sense of their field in light of the substrates
and intuitions involved in the religious elephant. In this area of study, too, new pluralistic accounts have
come to the fore. An important bridge between these worlds was recently proposed in a paper by Ryan
McKay and Harvey Whitehouse, which argued that a more fine-grained approach to the science of the
relation of religion and morality can emerge by mapping these pluralistic accounts against each other and
plotting specific cultural practices within this “matrix.” This paper will be addressed to moral
philosophers who, while familiar with the pluralist accounts of morality, may not know about the parallel
developments in the field of religious studies. It will briefly lay out the “matrix” McKay and Whitehouse
suggest, give an example or two, and comment on the potential of this new (more complex) theoretical
world to make better sense of the array of religion/morality relationships we actually observe. Ethics
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educators may find this “matrix” idea a helpful way to avoid the kind of binary discourse that often
emerges on the topic of religion and morality.

Playing the Publishing Game: Writing a Book Proposal and other Demystifications about how to
get Published (Special Session for Authors)
Ulrike Guthrie (Bangor, Maine)
Besides having a great idea, the most important thing you can do to get published is write a strong book
proposal. This workshop explores how to do just that. We’ll walk through the key components of a
typical submission, and look at examples. What are editors/publishers looking for? How can you engage
this, your very first audience? How long should your responses be? How much of the manuscript do you
need to include with your submission? What happens to the proposal when it reaches the editor/publisher?
How long does the vetting process take? What does an acceptance or a decline from the publisher mean?
Other topics that I’m happy to engage include:
• How to finish your dissertation
• Turning your dissertation into a book (or not)
• Developing your platform as an author
• How to survive imposter syndrome, procrastination, and writer’s block and finish your manuscript
Depending on available time and number of attendees, I’m happy to comment on your draft book
proposals, either in the session, or outside of it, so please bring copies. Though the prospect can be
intimidating, I’d encourage the former; it’s quite useful to get the feedback of your peers, who are likely
also the potential users of or decision makers about assigning your book.

The Modern Ethics of Antigone (5A)
Claudia Hauer (United States Air Force Academy)
Sophocles’ Antigone centers around a character who should not, by human convention, exist at all. As the
child of incest between mother and son, Antigone horrifies us with the terms of her birth. “Not to have
been born is best,” laments the chorus, reflecting on a family that by convention should not have come
into being at all. Yet Antigone gives us a fierce and articulate demonstration that not only is she not a
monster, she has a powerful ethical sensibility that challenges us to extend our conventional limits on
what is human to include this product of abominable incest.
In this respect, Antigone has a lesson for us in ethics, in particular in how the sphere of ethical conduct
can transcend the conventional social boundaries. Antigone’s choice to bury her brother and suffer the
death penalty follows Aristotle’s definition of ethical action in the Nicomachean Ethics. Antigone chooses
her action with all of her being. Antigone is a model of this aspect of Aristotelian ethics, as she remains
true to her convictions to the last. The character Antigone continues to be a model for modern ethics, in
that she dares us to confront that the limit between human and non-human is not fixed, as convention has
it, but porous. As we develop new ethical models to deal with modern issues raised by artificial
intelligence, artificial insemination, and gender identity, we would do well to study Antigone and the
lesson in ethics she represents.
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Antibiotic Resistance as Medical Error (1A)
Insoo Hyun (Case Western Reserve University)
This article seeks to build a framework for understanding antibiotic resistance as medical error, a label
that has not traditionally been applied to the problem. Then this article advances the idea that treating
antibiotic resistance as a medical error might be an effective means for decreasing rates of antibiotic
resistance. This approach is proposed here because the designation of a problem as “medical error” has
historically produced significant reductions in mortality by way of assigning new responsibilities to
catalyze change within the healthcare system in the US. The practical feasibility of this notion depends on
a robust understanding of how responsibility is assigned within the healthcare system, which itself is
complex and consists of many different entities that have varying roles in the provision of healthcare.
This challenge is further complicated by the varying ways in which the term “responsibility” is defined,
and how a definition does or does not confer a duty to make future changes. Specifically, deliberately
defining the kinds of responsibilities that a given entity bears regarding health outcomes is crucial for the
purpose of making practical recommendations for combating antibiotic resistance as if it were, in
significant part, medical error. This article concludes by identifying entities whose causal relationship
with health outcomes makes them ideal candidates for implementing strategies to combat antibiotic
resistance.

The Ethics of Clothing: An Interdisciplinary Analysis (Panel 2C)
Linda Johnston, Crystal Money, and Alicia Whittle (Kennesaw State University)
The Siegel Institute for Leadership, Ethics and Character would like to propose a panel for the 2016
SEAC Conference. The panel is entitled, “The Ethics of Clothing: An Interdisciplinary Analysis.” The
Institute’s research scholars, comprised of faculty, undergraduate and graduate students, has been
researching this issue for the past year from disciplines ranging from psychology, international
communications, political science, business administration, American studies, and conflict management.
Each scholar has taken on an original research topic under the umbrella of The Ethics of Clothing, this
will result in a full journal scheduled to be published October 1, 2016. Depending on the number of
scholars able to attend the conference, the panel will cover topics such as:
• How the brain reacts to viewing ethically and unethically made clothing
• The future of international trade agreements within the garment industries
• Retail therapy, and how emotions impact our shopping habits
• The strained relationship between plus-size women and the fashion industry
• How people understand, interpret, and place value in the terms used to identify ethically made clothing
• The conditions of modern day sweatshops
• A business model analysis of those companies doing it ethically

Vital Literature: Advancing Bioethics Through Contemporary Nonfiction (5A)
Timothy Jussaume (Saint Leo University)
The goal of my presentation is to explore the import of recent popular publications by physician-authors,
especially Atul Gawande’s Being Mortal and Paul Kalanithi’s When Breath Becomes Air, for the field of
contemporary bioethics. In doing so, my aim is twofold: first, to identify key philosophical insights that
bioethicists can learn from these texts, and, second, to clarify the need for professional bioethics as an
important supplement to the work of clinical practitioners. In other words, my hope is to facilitate a
conversation that asks: What can bioethicists and healthcare professionals learn from each other? With
27

regard to the first aim, I will highlight Gawande’s insistence that clinical practice is inseparable from
questions of social justice. I will focus specifically on Gawande’s strident criticisms of long-term care
facilities that privilege “comfort” and “safety” as absolute goods to the exclusion of all other values. My
discussion will not aim to rehearse Gawande’s account, but to draw out the implicit philosophical
assumptions at stake in the ways he invokes “autonomy” and the “common good.” Likewise, with
Kalanithi’s book, I will draw attention to his experience as a physician-patient after a personally
devastating diagnosis of Stage 4 lung cancer. Kalanithi offers a critical reflection on the patient-physician
relationship as itself the “front line” of bioethics. By way of conclusion, I will offer a brief reflection on
the ways that contemporary bioethics could refine and advance the accounts of these authors, particularly
by thinking through questions of self-identity and its relation to an ethics of care.

How Much Should a Miracle Cost? Making Sure the "Miracle" of Gene Therapy is Available to All
(4C)
Maria Kefalas (St. Joseph’s University)
In 2016, Strimvelis became the first approved gene therapy to treat children in the EU for ADA-SCID.
ADA-SCID (also known as the bubble boy disease) is an often fatal disorder that robs children of the
ability to fight off infections. The treatment employs a vector (constructed from the HIV virus with its
most damaging properties removed) to add a missing gene to the bone marrow of children with ADASCID.
In a study involving eighteen children, carried out at a Milan's San Raffaele Ospedale, all but three were
cured outright. Glaxo Smith Kline, the British pharmaceutical giant purchased the licensing of the
treatment from TIGET (the Telethon Institute in Milan Italy) in 2010. In August of 2016, GSK announced
that they would charge $700,000 for Strimvelis, making it one of the most expensive therapies in the
world. After decades of setbacks, gene therapy now seems poised to transform the field of medicine.
However, many questions remain about the costs of these treatments, the language we should to describe
children whose genes have been corrected or repaired, and the obstacles in bringing such treatments to
commercial application. Gene therapy promises a future where we will do more than cure children, we
will have the ability to "repair a broken gene" and prevent children from ever becoming sick.
Using the experiences as a parent advocate and sociologist, Maria Kefalas provides a frontline account of
the hope and challenges facing gene therapy.

Life's a Risky Business: The Problem of Moral Liability and Risky Behavior (2B)
Jennifer Kling (Siena Heights University)
Jeff McMahan has recently argued that if a person knowingly does something objectively risky, then she
is morally liable for any harm that results from that behavior. McMahan then applies this principle to
modern soldiers; he argues that soldiers are morally liable for any and all harm that they cause as soldiers,
because they know that being a soldier is objectively risky. I argue against the general principle and
McMahan's particular application of it.
Against the general principle, to say that you are always morally liable if you do something that you know
is objectively risky, is to promote a risk-averse way of life. It suggests that what is important, morally
speaking, is to never do anything that might turn out badly for yourself or others, to never step outside the
boundaries of the safe. This is profoundly mistaken. It fails to make room for much of what people view
as important, it does not align with many of our deeply-held values, and it condemns many of our cultural
heroes.
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Secondly, against McMahan's particular application of the principle, it is simply false to claim that
contemporary soldiers know that they are engaging in objectively risky behavior. Given the systemic
failures of the education, political, and media systems, it is false that the average soldier has any idea that
being a soldier is objectively risky. While we might wish that soldiers understood that the likelihood of
any contemporary war being just is slim, the reality is that they do not have, nor can they be held
responsible for having, this knowledge. Still, McMahan may be correct that the objective risks of war are
so great that soldiers, if they knew the risks, ought not to take them; thus, the concluding problem
becomes how to educate soldiers about the objective risks of being a soldier.

Making Medicines: An Integrative Project with Philosophy, Sociology, and Biology Faculty (3B)
Aaron Kostko (University of Minnesota Rochester)
This presentation is a pedagogical demonstration that describes an integrative, interdisciplinary project for
undergraduate students involving philosophy, sociology, and biology faculty. The project, entitled
“Making Medicines: The Biography of a Drug,” involves tracing the development of a drug from
pharmaceutical companies’ initial decision about which drugs to research and develop (philosophy), to
the various stages of research involved in acquiring FDA approval (biology), and finally to the resulting
societal impact of these decisions (sociology). The presentation will begin with an outline of the structure
of the project and a brief discussion of some of the benefits and challenges of implementing such a
project. The remainder of the presentation will focus on how to develop this sort of integrative project
within a philosophy curriculum and the key ethical issues and concepts involved. The two general ethical
issues that I discuss are 1) whether pharmaceutical companies have a social responsibility to research and
develop drugs for rare and neglected diseases and 2) whether patents for pharmaceutical drugs are a
morally justifiable means for incentivizing drug research and development. I offer suggested readings,
case studies, and activities for instructors to use to help students better understand and engage with these
issues. Since many philosophy instructors may find it difficult to implement an integrative project that
requires a cohort of students to be enrolled in the same courses simultaneously, I conclude with a brief
discussion of alternative strategies for scaling the project within a single philosophy course.

Teaching Ethics in the Context of Ecological Crisis: A Case for Cultivating Moral Imagination
(Panel 3A)
Lisa Kretz (University of Evansville)
Cultivating healthy moral imagination takes on new dimensions when it requires not only empathetic
perspective-taking, but also envisioning alternative futures and bringing them to fruition. In ethics classes
that focus on ecological harms the dimensions of the problems faced are significant; thus, envisioning
solutions requires cultivating rich imaginative skills. Social justice requires not only tending to the harms
of this generation, but multiple generations to come. Moreover, to have a defensibly inclusive ethics, nonhuman creatures and systems’ current and future welfare also need to be morally considered. Cultivating
moral imagination is particularly useful for facing these challenges. Imagining the future well involves a)
textured narratives of the lives of future others who are impacted by current ecological harms, and b)
means for imagining new ways of being for the current generation to mitigate against those ecological
harms. A well cultivated moral imagination plays a crucial role in emotionally evocative perspectivetaking. Drawing from insights of the burgeoning field of affective pedagogy, emotions can be nurtured
appropriately so as to provide motivation for the positive actions students wish to see in the world. For
students who engage with ethical issues generally, and ecological issues in particular, maintaining levels
of hope sufficient for engaging in positive action is crucial. Hope requires the ability to correctly assess
current states of affairs and envision realistic future possibilities. Moral imagination is therefore an underrepresented but crucially valuable contribution to teaching ethics.
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Teaching Meditation, Teaching Ethics (1C)
Lisa Kretz (University of Evansville)
There is a burgeoning literature on the possibilities that mindfulness practice offers for reducing bias, as
well as a host of other benefits that can be applied to ethics classrooms. I advance a theory as to why
meditation might be a particularly useful addition to traditional approaches to teaching ethics, given
developments in psychology and neurobiology regarding how moral judgment actually works—as
contrasted with some traditional views of how moral judgment operates. The dual process model of mind
is gaining traction, wherein the affective system (System 1) is the substrate for a distinctive, automatic,
mode of processing, while the higher cortical regions serve as the substrate for more controlled and
effortful modes of functioning (System 2). On the dual process model, emotion significantly drives
behavior and can do so in highly automatic ways. Some theorists go so far as to hypothesize that rational
processes function as an afterthought with little control over behavior. I contend that meditation offers a
technique that enables one to navigate responses, which would otherwise be automatic, with more care
and intention. Viktor Frankl famously says: “Between stimulus and response there is a space. In that
space is our power to choose our response. In our response lies our growth and our freedom.” One way
that space, or pause, can be achieved is through engaging in meditative practice. If time allows, attendees
will be invited to participate in a short meditative demonstration that can be used in the classroom.

Some Intrinsic Ethical Problems of Teaching Organic Evolution (2D)
Ruhul Kuddus (Utah Valley University)
Background: Organic evolution is the central theme of teaching and learning biological sciences. In
teaching organic evolution, professional educators face both extrinsic and intrinsic ethical challenges. The
extrinsic ethical challenges include teaching evolution and creationism in public schools, the conflict of
the worldview of the educators, and dealing with the religious views of the students in a biology
classroom. Here we present some intrinsic ethical challenges that biology educators may face. Methods:
We investigated how organic evolution is presented in the college-level general biology textbooks in
historical context. Results: Overall, most books are unclear on whether organic evolution be considered a
natural law or a set of theories. Most of the books also failed to give proper credits to some of the
founding proponents of the evolutionary theories. Conclusions: Biology educators need to scrutinize the
authenticity of historical claims made in the textbooks before making the points part of the instruction.

Justice, Gender, and Ethics Labs at ASU (5D)
Jonathan Latourelle (Arizona State University)
As part of a larger ethics across the curriculum (EAC) initiative the School of Life Sciences at ASU, I
piloted an ethics labs program: a small group ethics discussions adjoined to a few upper division biology
classes. The first iteration of the lab was designed for the neurobiology course, intended for third year
undergraduates. Women are at or above parity in neuroscience programs nationally (Nature Neuroscience
2006), the same is true at ASU. However nearly 86% of the ethics lab students in its first iteration were
women. In this paper we argue that an EAC approach supports gender justice in science, technology,
engineering, and math (STEM) education programs. Women who leave a STEM career path sometimes
self-report that they do so because it doesn’t relate to their broader interests in the social implications of
the sciences. Women interested in entering STEM careers sometimes “cite reasons involving a desire to
help humanity and to relate to others, whereas men cite reasons such as for financial reward, prestige, or a
desire to work with objects” (Heilbronner, 2013). We argue that positively addressing these different
interests is possible through an EAC approach, as was evidenced by the lab demographics. Especially in
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fields where we’re still far from gender parity, e.g., engineering, computer science, the ethics lab
approach could serve as a useful intervention to increase retention of women in STEM programs.

Social Injustices & Informed Consent: Reasons to Adopt a Consent-as-Relational-Autonomy Model
of Informed Consent (3C)
Pamela Lomelino (Loyola University Chicago)
In response to several unethical cases in medicine, informed consent has become a popular tool for
protecting patients. In theory, informed consent is meant to protect patients by enabling them to make
autonomous decisions about their medical care. In practice, however, informed consent fails to fulfill this
goal. Part of the reason for this shortcoming is the inability to recognize and attend to the ways that social
injustices directly bear on patient autonomy. Notably, these social injustices extend beyond such apparent
structural injustices as disparate power and unjustly limited options and extend to more subtle ways that
social structures, such as socialization, impede patient autonomy. In this paper, I explain how external and
internal constraints to autonomy that arise from social injustices impede patient autonomy. In order for
informed consent to adequately attend to these constraints, I explain why it must rest on the philosophical
foundation of relational autonomy. Drawing on Natalie Stoljar’s discussion of human agency and
relational autonomy (2011), I apply my previous work on internal and external constraints to autonomy to
her two conditions for respecting relational autonomy in an informed consent model. As I explain,
applying the distinction between internal and external constraints to autonomy not only strengthens
Soljar’s criteria, but it also provides the requisite guidance for structuring a consent-as-relationalautonomy model of informed consent that best ensures patients make autonomous choices about their
medical care.

Religion, Social Justice, and the New Eugenics: Transcending the Market for Human Enhancement
(2A)
Charles McDaniel, Jr. (Baylor University)
In the early 20th century, the perfection of the human race through science was given religious sanction
by a progressive and “muscular” Christianity that, at least ideologically, contributed to some of the
gravest injustices in American history. The enactment of compulsory sterilization laws in 33 States
resulted in thousands of sterilizations that were carried out well into the 1970s. Post-millennial theology
and optimism about the possibilities of emerging “human” sciences combined to convince religious
leaders of the need to improve the gene pool, paralleling their convictions that refinement of institutions
could advance a progressive form of “social salvation.”
In the same period, conservative evangelicals relied on Biblical inerrancy and a general skepticism of
science to challenge the progressives. William Jennings Bryan was the most prominent of evangelicals
who disdained that “barbarous sentiment” underlying both evolution and eugenics that “dwarfs the moral
nature of those who become obsessed with it.”
Tensions between liberal and conservative religious groups in the United States over how best to utilize
science for the improvement of society remain; however, the dynamics of that tension have changed in
ways that threaten social justice. Polarization of American religious thought into two camps—a liberal
wing extolling human liberty as the guide to cultural development and a conservative side that has come
to view market exchange as a form of natural law—begs the question of what institutional force will
ethically monitor the entrepreneurial tinkering presently underway with the human genome. This paper
examines religious involvement in the American eugenics debate and proposes a way forward for
religious groups desiring influence in the new consumer eugenics, which poses a greater social and moral
threat than state-sponsored programs of the previous century.
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Robotic Assisted Surgery: Anticipating the Ethical Issues (6A)
Kathleen McKeveny (Loyola University Maryland)
Richard Wilson (Towson University)
Robotic surgery and robotically-assisted surgery refer to technological developments that use robotic
systems to aid in surgical procedures. Robotically-assisted surgery was developed to overcome the
limitations of pre-existing minimally-invasive surgical procedures and to enhance the capabilities of
surgeons performing surgery.
This paper will explore ethical and social issues with robot surgery focusing on the da Vinci system. The
da Vinci system, which gained clearance from the FDA in 2000, is the child of robotics and laparoscopic
surgery. The system is made up of four arms attached to the operating table and an operating station for a
surgeon to control the arms. Three of the arms are tools for the surgery, and one is a camera. All of the
arms have wrists with 7 degrees of freedom, the same as a human wrist. The operating station gives the
surgeon back his/her 3D vision while the controls give him/her back intuitive motions.
Our anticipatory ethical analysis will explore issues with robotic surgery from the perspectives of three
primary stakeholders: the engineers designing the systems, surgeons, and the patients upon whom surgery
is performed.

Deception and the Clinical Ethicist (4B)
Christopher Meyers (California State University Bakersfield)
To be an effective clinical ethicist is not just to be good at helping people recognize and evaluate ethics
cases and policies; she must also serve as an ethics role model. Nothing will more quickly undercut an
ethicist’s credibility than the perception that she is a hypocrite: Why should health care professionals,
especially those in their early years of training, trust recommendations from someone who ethically urges
one thing but acts otherwise? And among the more important of the ethicist’s virtues is honesty: Surely
she must not deceive others in her professional dealings with them. Right?
In this presentation I will argue that matters are more complex than this. I embrace that the ethicist must
be a role model, but also suggest she cannot virtuously adhere to a “never deceive” policy. Borrowing
Bok’s definition that deception is “intentionally trying to get someone to believe something that one
knows to be false,” I describe a range of contexts in which deception is the norm, even the morally best
option for the ethicist.
The challenge then becomes how to use those cases as teaching moments, that is, to use them as
revelatory of the complexity of ethics reasoning and (here borrowing from Hursthouse) of what it means
to be a person of character.

Must a Moral Theory Address ALL Questions? (2B)
Christopher Meyers (California State University Bakersfield)
A common problem in the theory section of ethics courses is what I call the roller-coaster effect: Students
read Aristotle and are convinced he is right, until they read Kant and find him conclusive, and then Mill,
and Ross, and Rawls, and … . Students, no surprise, often thus give up on theory – “If these really smart
folks can’t get it right, who am I to try to figure out the correct theory?” – and reduce ethics reasoning to
ad hoc reactions.
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Part of the problem is that most texts present each of the philosophers in very compelling light, but then
close with a -- typically devastating -- critique. Such critiques are not that hard to develop, given, first,
that the theories are deeply complex and, second, that at least most of the theorists assume what Nick
Fotion calls a “strong” approach: theirs is the final word on theory and they have covered all important
questions. Such an approach is doomed to failure – if a theory claims to correctly cover everything, any
flaw is fatal.
In this presentation I will recommend that ethics scholars embrace, and teach, weak theory. We should
presume that theories are very good as far as they go, but also embrace the likelihood that each is
incomplete or partially misguided. From there we can challenge students to consider what parts they think
are correct and encourage them to come up with their own solutions, thereby also motivating students’
critically creative capacities.

Organ Donations, the Self, and Property: Ethical and Political Problems (1D)
Glen Miller (Texas A&M University)
Much of the controversy over how to conceptualize the transfer of organs, tissues, and other bodily
materials has largely been over whether it should be considered a donation or part of an exchange. There
are many reasons why the discourse contours are inclined toward property and resource. Some are
specific, such as the early campaigns run to encourage donations, and others general, such as Locke’s
influence on contemporary Western ideas. His explanation of property is especially important, and I link
these ideas to his philosophical anthropology, which is important when the object is part of the body
itself. The phenomenological tradition has offered a couple of challenges to this individualistic
framework. One, developed by Frederick Svenaeus, uses Heideggerian concepts to explore the possibility
of conceptualizing transplants as gifts rather than resources. The second, by Kristin Zeiler, channels
Merleau-Ponty’s emphasis on embodiment to integrate three separate modes of gift giving. A comparison
of the approaches sketched above shows the need for a stable concept of an embodied self that balances
individual autonomy and interdependence in a way that is congruent with a principled approach to
property. It also highlights the need to rethink the relationship between ethics and politics, which is
problematic when it is rigid but also when it is fluid. Hans Jonas’s phenomenology, which develops a
philosophical anthropology based on the teleological nature of organisms and informed by the insights of
evolutionary biology, offers a better foundation to develop a comprehensive approach to these issues.

A Dangerous Game: The Inevitability of CRISPR-Mediated Genome Editing and Social Justice
(Panel 1B)
Michael Nestor (The Hussman Institute for Autism)
Richard Wilson (Towson University)
The use of CRISPR in human-based research has accelerated in recent years as the debate over the ethical
challenges surrounding this technology has remained mostly stagnant. This reality was recognized by The
National Academies of Science in their Human Genome Initiative meetings on human gene-editing
research in Paris in 2015. Although a general set of guidelines have been proposed, it is clear that this
massive investment of time and money will be brushed aside by the scientific community. Indeed,
Chinese scientists have recently made advances in combining the use of CRISPR with gene modification
in human embryos. When challenged on the ethics of pursuing such research, a group of researchers from
Guangzhou Medical University stated, “The assessments of those outside the field are not authoritative,
and the research environment will continue to evolve…”. Additionally it has been argued by philosophers
like Julian Savulescu that there is a moral obligation to genetically enhance human embryos.
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Both the arguments put forth by the Guangzhou scientists and by Savulescu rely on a number of
underlying assumptions. Central to these assumptions is a ceteris paribus proposition that access to geneediting technologies by disparate social, economic, and racial groups will be uniform and ubiquitous.
Here, we argue that this proposition is inherently flawed and undermined by examining a real-world
system: the roll-out and world-wide access of computing technology. We suggest that policy makers
apply the themes of Robert Audi’s intuitionism to the current state of CRISPR technology and use world
access to computing technology as a model system to build up a set of principles that center on three
major themes: 1) socioeconomic access, 2) the lived experience of psychological and physiological
biodiversity and 3) an effort needs to be made at consensus building for policy based upon consideration
of the widest possible range of stakeholder perspectives.

Zika Eradication: A Multidisciplinary and Anticipatory Ethical Analysis (Panel 1B)
Michael Nestor (The Hussman Institute for Autism)
Richard Wilson (Towson University)
The Zika virus (ZIKV) is a mosquito-borne virus that is often asymptomatic in affected individuals. ZIKV
enters the human host via infection of human skin cells and is contained in the amniotic fluid of pregnant
females who have been infected. These females often give birth to children who exhibit serous
neurological complications including newborn microcephaly and Guillain-Barre´ syndrome. As of the
writing of this abstract, ZIKV has been reported to be circulating in at least 26 countries and territories in
Latin America and the Caribbean, including cases in Florida in the United States, with potentially more
areas added as time progresses. It is via this background that The World Health Organization declared a
Public Health Emergency of International Concern in February, 2016.
In the desperation to halt the spread of this devastating disease, the vector for ZIKV, the mosquito has
been targeted. Recently the Food and Drug Administration approved the use of a genetically engineered
line of mosquitoes (GMM) in Florida with the, “intent of suppressing the population of…the mosquito at
the release sites.” The suggested mechanism of action was that the GMM would mate with the diseasecontaining vectors and eradicate the vector population.
Ethics involves the intentions, actions and the outcomes of actions as performed by actors. Anticipatory
ethics is concerned with identifying potential problems with technology while it is in the early stages of
development. In this paper we will extend the focus of anticipatory ethics to include the use of gene drive
with genetic engineering technology to the project of genetically modifying mosquitoes. The analysis will
explore how gene-drive technology may be used to modify mosquito populations in order to address
human health care problems.

Justice in Global Health: Neoliberalism, Human Rights, and Cosmopolitan Democracy (1A)
Laura Newhart (Eastern Kentucky University)
Today...we have a system that might be called global governance without global government, one in
which a few [international] institutions--the World Bank, the IMF, the WTO--and a few players--the
finance, commerce and trade ministries, closely linked to certain financial and commercial interests-dominate the scene, but in which many of those affected by their decisions are left almost voiceless.
- Joseph Stiglitz
The problem with the current process of globalization is that the economic and financial aspects of the
process have outstripped the political and civil process with its attending concern for human rights. Two
areas in which this problem is apparent in global health are international clinical research and generic
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drugs in the international market. In both areas, broadening the scope of concern to the just distribution of
social determinants of health on a global scale presents solutions from the ethical framework of a human
rights perspective. Unfortunately, there are no means or mechanisms in place for enforcing the policies
and practices of justice prescribed by a human rights perspective. This paper proposes that what has been
called "cosmopolitan democracy" (Falk, Held) might serve as a theoretical (cosmopolitanism) and
practical (democratic) foundation for developing a system of international institutional arrangements that
could provide the means and mechanisms necessary to enforce the policies and practices prescribed by a
human rights perspective on health.

Why Should Medical Care Be “Family-Centered”? (4B)
Nate Olson (California State University Bakersfield)
In recent years, hospitals, clinics, and professional organizations have, with increasing frequency, pledged
their commitment to “family-centered care” (FCC). However, the unified movement toward FCC
obscures differing conceptions of its purpose. It’s widely accepted that clinicians should practice FCC
because of its demonstrated benefits for their patients. For example, taking into account how a treatment
plan will affect a family often helps ensure that a patient receives the best care. But some go further to
claim that FCC involves providing help to family members for their own sake. In this talk, I sort out these
differing rationales for FCC and explain why the differences are significant by examining cases where the
interests of a patient and his or her family diverge. I then argue that clinicians have non-instrumental
obligations to family members, but these obligations ought to be understood as “ancillary care
obligations,” a concept employed in research ethics by Richardson and Belsky and others. I adapt this
concept to the clinical context to argue that though family members’ welfare should be taken into
account, the obligation to the patient remains primary. In this way, through its focus on the specific topic
of FCC, this talk sheds light on a broader, underexplored issue in biomedical ethics: what obligations do
healthcare professionals have to patients’ families? If I am right, families’ welfare ought to be taken into
account in all areas of clinical practice, including two areas of focus of the conference, cancer treatment
and palliative care.

Pluralism, Ethical Relativism and Non-maleficence in Critical Cultural Awareness Training (3C)
Chenit Ong-Flaherty (University of San Francisco)
Despite the emphasis on cultural competency education in the United States for the past three decades,
inequities and disparities in healthcare continue to persist, particularly among minority populations. With
the current growing gap in provider and patient cultural congruence, how effectively we train students to
work with diverse populations in healthcare settings warrants attention. This presentation describes the
effectiveness of experiential learning, in the form of the game BaFa’ BaFa,’ in raising cultural awareness
among students of health professions. Analyses of post-training student narratives showed an appreciation
for cultural differences and the development of cultural humility, two concepts that espouse the
foundations of pluralism and ethical relativism.
The authors emphasize the importance of debriefing in the training, as the appreciation of cultural
differences does not come naturally from experiencing culture shock. Students were guided to reflect on
the discomfort they felt particularly in how they were made to feel as outsiders. In discussing their
experiences, the students were asked to apply those feelings into their practice, how a lack of
understanding of cultures and judgment based on assumptions can impact patient care and patient health
outcomes. The ability to “walk in another person’s shoes” was an important learning point. In learning to
respect others and to empathize, students acknowledged patient concerns must be viewed not through the
cultural lenses of the provider but that of the patients’ to be true to the principle of non-maleficence.
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Human Differences – Value Pluralism (Panel 5B)
Matthew Oudbier (Grand Valley State University)
In value pluralism, values cannot be reduced to a single value and there is no set way to rank values. For
practitioners this means many values may need to be considered when looking at options for patient care.
Religious beliefs may be valued in such a way that certain procedures are sacrificed. A patient’s valuing
of traditional cultural practices may require the sacrifice of values the practitioner would consider
necessary for a fulfilling life. There is no single value to determine the value of one option over another;
each value needs to be considered on its own terms. When patients hold values that are in conflict with
the values held by the practitioner it seems natural to want to interject or insist on one choice over
another; and often these natural inclinations are not recognized. Instead services, choices, and values are
seen as outside the scope of possibility for what constitutes a fulfilling life. As medical practitioners serve
increasingly diverse communities—whether religiously, culturally, or in some cases politically/ethically
diverse— practitioners will be faced with patients who insist on realizing a value or some values that
implies the sacrifice of the value or values held by the practitioner’s values.

Medical Mistakes Happen; they don’t have anything to do with Social Injustice. Really? (1A)
Angelika Potempa (University of Texas Rio Grande Valley)
Health care in the U.S. is quite costly, not just for the one who pays for healthcare services but also
because of the economic and social extra-costs because of a high medical error rate and continued access
and quality gaps (health disparities) for members of minority groups. Although the implementation of
safety measures, including errors disclosures, has improved the quality of health, more than one-fourth of
U.S. adults have experienced a medical error within the past two years and, according to the Agency for
Healthcare Research and Quality (AHRQ) and over 60 percent of health care disparities in quality have
stayed the same or worsened for Blacks, Asians and poor populations. And nearly 60 percent of the
disparities have stayed the same or worsened for Hispanics. However, not all differences, however, are
social justice issues and/or unfair.
With this in mind, the proposed paper will highlight how both medical mistakes and social injustice
intersect because of being part of “body politics” and the need to individualize and personalize health
care. Can and, if so, in what ways do medical mistakes belong to the faces of social injustice and vice
versa, how does social injustice contribute to mistakes?
Theoretically, the discussion will draw on sources, such as, Plessner’s philosophical anthropology,
Shklar’s discussion of injustice and Agamben’s ontological approach.

Dewey and Moral Inquiry: The Role of Imaginative Deliberation in Moral Decision-Making (Panel
3A)
Alan A. Preti (Rosemont College)
It is a matter of some irony that John Dewey’s pragmatist ethics remains relatively unexplored as a
resource for ethics instructors, particularly those who teach professional ethics. The irony lies in the fact
that Dewey’s ideas on the nature of moral inquiry are especially commensurate with the central aim of
professional ethics education, which I take to be the development of skill in navigating the moral terrain
specific to a given profession.
There are two elements of Dewey’s moral philosophy that are of particular relevance in this connection:
1) the notion of moral inquiry as problem solving, and 2) the role of moral imagination in moral inquiry.
36

Both of these elements have been woven into the warp and woof of professional ethics, the first through
the use of moral decision-making models designed to frame and address morally problematic situations or
dilemmas, the second through accounts of decision-making that emphasize the need to transcend the
mindsets or mental models that limit one’s awareness of the moral dimensions of a situation and of how
the consequences of a decision made within that context will bear on all those affected.
In this presentation, I highlight the relevance of Dewey’s moral philosophy to professional ethics by
showing how it is implicit in standard accounts of moral decision-making procedures and the moral
imagination. I further show how for Dewey, moral imagination is the central feature of moral inquiry, and
end by suggesting that students would be well-served by pedagogical strategies designed to help develop
skill in the exercise of moral imagination

An Ethics Minor: A Way of Integrating Ethics across the Curriculum (5D)
Wade Robison (Rochester Institute of Technology)
My institution has recently approved an ethics minor. The minor requires five courses. At least one, and
preferably two, must be outside the Department of Philosophy, selected from a set of courses approved
for the minor because they contain sufficient ethical content to justify their inclusion. The other three
courses include a required course in ethical theory, a required course on particular ethical issues (e.g.,
justice), and a selection from a set of courses in philosophy that examine ethical issues (e.g., professional
ethics).
The minor is part of a program to integrate ethics across the curriculum at my institution. For the last two
years a small group of interested faculty have been meeting eight to ten times a year to discuss how to
integrate ethics into various courses. The faculty are to produce a revised syllabus of an introductory
course that includes enough ethics to be considered for the ethics minor.
The gain for students is that besides learning how to anticipate and either forestall or resolve ethical
issues, their transcript will include ‘Ethics Minor.’ That ought to improve their chances for a job after
graduation. The gain for faculty, besides what have turned out to be lively and helpful discussions in a
wide variety of disciplines — e.g., placebos in medical practice, ethical issues in graphic novels — is that
they come to see how easily ethical issues can be raised within their courses without having any special
section devoted to them and without interrupting the flow of the curriculum. The faculty member who
teaches graphic novels, for instance, has now introduced questions about ethical issues among those she
asks students to consider for each text. She has found that the students have no issues with the questions
and that the discussions about their various answers have been lively and have helped illuminate the text.
The gain for those concerned to further ethics across the curriculum is that they will find that some faculty
really do want to integrate ethics into their courses and that other faculty will find themselves and their
departments importuned by students to have courses that will work for an ethics minor.

Internecine Strife (6D)
Wade Robison (Rochester Institute of Technology)
To an outsider, those within a profession seem of a kind: historians are, well, historians, lawyers are
lawyers, doctors are doctors. But to those within a profession, the nature of what it is to be a professional
of a particular kind can be contested — with interesting ethical implications. It is a continuing
disagreement in law whether lawyers should be hired guns, doing whatever needs to be done, even
pushing against the law, to help their clients, or whether they are guardians of the law, with a higher
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obligation to justice. But I will examine the contested concept of an historian, focusing on Gordon
Wood’s attack on what we outsiders would call a fellow historian whom Wood says is no historian at all
— despite holding a distinguished chair of history in a prestigious university. This kind of internecine
dispute is a neglected aspect of professional ethics, but worth exploring because it is internal to each
profession and because it is unclear how one could resolve such a dispute. The concept of an historian, for
instance, is contested, and there seem no criteria for settling such a contest. In any event, such disputes
have ethical implications no matter which side one takes. I will examine those implications and try to
explain why there is such internecine strife.

Solving Dilemmas with Higher-Order Preferences (2B)
Bertrand Andre Rossert (World Bank)
Solving dilemmas is an essential part of ethics. It has many practical applications, in ethical decisionmaking, ethical training, business ethics, bioethics or social justice. The paper examines dilemmas within
a preference framework. Using the framework of higher-order preferences introduced by Jeffrey (1974), it
envisages the role of higher-order preferences in dilemmas. It defines dilemmas as a conflict of
preferences combined with either a gap in meta-preferences (preferences of preference) or a metaindifference (being indifferent to having one preference or the other), assuming that all preferences lead to
available options. This definition suggests a way of solving dilemmas, by moving the problem to higherorder preferences until reaching a level where such higher-order preferences are clear, and reconsidering
what is preferred, “reconstructing” it by combining the object of preference and the preference itself into
a more general concept. Still, there is no guarantee, if a preference of a given order is missing, that a
preference of a higher order will exist. Therefore, there is no suggestion that all dilemmas have a solution.
There is also no guarantee that a dilemma resolution is unique. Finally, there are situations where
individuals have a preference for not preferring, or a preference for random occurrence over chosen
occurrence, and therefore a preference for uncertainty.

Health Care and Social Justice (1D)
Stephen Satris (Clemson University)
Social justice, or rather social injustice, is documented by examining the gaps between high net worth
individuals and low net worth individuals along various dimensions, primarily: race, sex, and age. So far,
this is mainly an empirical matter. In none of these cases can we say that the discrepancy of health care
that is available to the rich versus that which is available to the poor is justified. I believe that one of the
major drawbacks preventing this conclusion from being drawn has to do with misguided ideas about
people’s rights to property and the idea that the government (or the state) is taking away (or even stealing)
that property whenever it collects taxes. This is a conceptual confusion. There is also a misguided view
against something called “big government” taking and using this money in order to supply a public good,
such as health care. Contrary to some beliefs, it’s possible for the government to do good things. So, one
point we must recognize is that government is not an evil. The second thing we must realize is that the
funds required by government in order to carry out its proper functions are not the results of theft of
property that is antecedently our own; rather, the very idea of which property is one’s own is necessarily a
social one.
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When Is Deception in Research Justified? (4B)
Adam Shatsky (Grand Valley State University)
The use of deception in both clinical and social (and behavioral) research has a long-standing history in
the literature regarding whether or not it is ethically justifiable. The justification for using deception in
social and behavioral experiments is, at times, considered morally untenable simply because there can be
a lack of respect for the principle of autonomy (or respect for persons). Moreover, the justification that is
provided seems to neglect the potential harms posed by deceptive methods. Proponents of deception in
research contend that deception is necessary in certain experiments and that it is commonplace in society.
Additionally, insofar as experiments do not expose subjects to more than minimal risk, proponents of this
method think that deception should be permitted. For instance, in a recent article from Bryan Benham
(2008), he argues that the ubiquity of deception does not alone justify deceptive methods. However, when
the use of deception in research is evaluated in analogous or parallel circumstances, deceptive research is
ethically justified. I contend that, even though Benham illuminates the ethical problem with deception in
research and offers a promising solution, his argument does not sufficiently justify the use of deception in
research. My chief aim in this is paper to show where Benham’s argument goes wrong and offer a few
potential solutions for how one could adequately justify deception in research.

The Many Shades of Non-maleficence and their Applications in Seeking Social Justice in Medicine
(3C)
Kim Skoog (University of Guam)
Non-Maleficence (moral commitment to not harm others, prevent harm) is certainly one of the most
central moral principles as it appears in nearly all (if not all) moral systems; the Jains of India created a
whole religio-philosophical tradition upon it (ahiṃsā or nonviolence), Gandhi and ahiṃsā changed the
world and the practice of ahiṃsā continues today as a means to stop or minimize violence and encourage
others to abide by its directive. Yet, there exists a great deal of leeway in its application. One must
identify to whom this principle applies, and how absolutely should it be applied—are there exceptions?
Are there cases where applying nonviolence in regards to one group can result in violence to another
group as a result?
This presentation will attempt to lay out a spectrum of groups emphasizing the use of non-maleficence
and then draw out potential positive and negative implications of each expression of non-violence. I will
then conclude by considering several cases in bioethics dealing with social justice and see how these
variants in application of non-maleficence result in different results in each case. A final assessment of
each adaption of this principle of non-violence will be put forward based on discussions of these cases.

Games Without Boundaries: Ethical Issues Posed by Augmented Reality Gaming (6B)
Kelly Smith (Clemson University)
In March of 2016, the game company Niantic released Pokemon Go, which has generated been in excess
of 500 million downloads worldwide. The game represents a new genre of “augmented reality” game.
These games are designed to run on mobile devices and require players to physically interact with the
world around them as they play. Since playing necessarily involves exploring the real world, they raise a
set of ethical questions that have not yet been adequately explored.
On the one hand, Pokemon Go has been praised as a way to encourage players to get physical exercise,
and many small businesses have embraced the game as a way to attract potential customers to their
location. On the other hand, since locations are not consulted about their inclusion in the game, anyone on
Earth can become an unwitting player. In Pokemon Go, for example, churches and cemeteries are
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important locations and often must endure players parking outside and even entering their buildings at all
hours of the day and night. Other issues are less obvious, but present intriguing new ethical challenges:
should property owners have control over their “digital footprint”? What responsibility should a game
company take for irresponsible actions of players? How might these games be used to advance social and
political agendas? This paper represents a first attempt at developing a scheme for the issues such games
raise as way to encourage further research on these questions.

Health Care Disparities and Older Women (4A)
Jeanne Sokolec (Loyola University Chicago)
Healthcare disparities in the United States have increasing become a concern in relation to healthcare
outcomes, as well as to social justice issues. These disparities are reflected in statistical differences in
healthcare outcomes for different population groups. In addition, more recognition is being given to the
role of factors influencing health in general. Older women are a subset of those experiencing disparities in
access and differential care and many of the disparities are outcomes of the socio-cultural aspects of
health. Two areas of inquiry regarding older women and their healthcare (1) are the differences between
men and women, generally and more specifically older men and older women and (2) differences in
healthcare between younger and older women. This discussion has implications for the practice of
medicine, especially in the field of gerontology, as well as for social workers who advocate for individual
clients as well as for programmatic and policy changes. This presentation will discuss some of these
issues.

Engaging the Ecology of Data: Designing an Online Tutorial on Ethical Data Management for
Graduate Engineering Students (4D)
Xiaofeng Tang (Pennsylvania State University)
Interviews of engineering faculty members at a large, public research university suggest that data
management is one of the top areas in which their graduate students need ethics training. To meet this
perceived need, an interdisciplinary team of ethics educators worked together to design and run a faculty
workshop on ethical literacy and data ethics. The team is also developing an online tutorial that will serve
as a resource for workshop participants. The tutorial is designed to support self-guided learning as well as
“flipped classroom” teaching of ethical data management. The design of the online tutorial seeks to meet
three objectives: First, it presents research as a systemic and institutional activity and shares strategies that
will help prepare students as members of the research community. Second, it introduces some basic
concepts from major ethical theories and uses the concepts to scaffold ethical reasoning in data related
research. Third, it calls students’ attention to the heterogeneous actors, institutions, techniques, and
cultures that interact with and impact the flow of data. We use the concept an “ecology of data” to
communicate a non-lineal and comprehensive approach to ethical issues related to the collecting, analysis,
use, and sharing of data in research as well as ethical concerns raised by the “big data.”
This presentation introduces the process of designing the online tutorial and uses components of the
tutorial to illustrate how an ecological approach to data management enables us to address the microethical and macro-ethical questions in graduate engineering ethics education.
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A Complicated Relationship (Panel 5B)
John Uglietta (Grand Valley State University)
Why is it that doctors might seem occasionally to be cold, unfeeling or harsh to their patients? Some
situations may require this, as doctors must inform patients about unpleasant diagnoses and must work
through emotional situations, sometimes in short order. While these cases present clear difficulties, I wish
to explore some of the more subtle aspects that shape the doctor-patient relationship and follow from the
interplay of these very human agents. If a doctor is to be effective in the very way we usually want our
doctor to be effective, she must take on a role that can be at odds with the ways we commonly think about
ourselves. In thinking about ourselves, we label, create, discover, and identify a variety of conceptual
entities. We speak of our bodily processes, our habits, wants, tendencies, heredity, health, history, and
lifestyle. These entities help us to explain and to understand ourselves and our situation, but they perform
other personal and moral functions as well. In pursuit of a largely biological result, a doctor must traverse
the various ways we think and talk about ourselves and, at times, focus on one, disregarding others. This
can feel quite at odds with the way the patient wishes to see himself. It can also accidentally imply things
that the doctor may not intend, linking moral and personal determinations to biological ones. The
opportunities for miscommunication, misunderstanding, and even offense are many in this situation. Thus
doctors and patients would benefit from a more complete understanding of the ways we think of ourselves
and the positions they occupy in their relationship with each other.

Aspects of Humanity: What it means to have Human Feelings (Panel 5B)
Peggy Vandenberg (Grand Valley State University)
Ancient philosophers would name the ability to reason as the most important component of a human but
C. S. Lewis worries about “men without chests.” Perhaps Lewis and the above physician are referring to a
disrespect shown toward the feeling of one’s values. I intend to look at humanity and its characteristics as
a development rather than complete at birth accompli. We are born with potentiality that is determinedly
human. For David Hume, Adam Smith, and Francis Hutcheson one of these potentials is the ability to feel
moral approbation and disapprobation. We are by nature a valuing species. This is where disagreement
causes problems. I propose that what we need to discuss and develop is an awareness of the differences
between shared and differential valuing. Is it, as the first speaker claims, a problem with who we think we
are and how we are treated? Or, is seeing the ambiguities involved in prioritizing values an awareness we
can all develop? Perhaps human development is what needs to be understood along with a way to
evaluate the basics when knowing whether we are, in fact, acting within one’s humanity. This is where we
need some clarification.

Ethics in the Auto-Graphic Novel: A Sample Course (5A)
Karen Vanmeenen (Rochester Institute of Technology)
The undergraduate course The Auto-Graphic Novel uses varied texts about traumatic experiences that, in
a blended text-image format, describe the lives of others. As these are exclusively autobiographical texts,
layers of ethical considerations arise in terms of perception of and response to the content of the material
as well as how the authors of these texts present their narratives. This is especially true as all of these
texts involve personal and/or collective/communal trauma.
The course begins with Art Speigelman’s seminal graphic novel Maus, which explores events of World
War II and the residual effects of trauma on a family. In Marjane Satrapi’s Persepolis, a young girl lives
through the Iranian Revolution and comes of age in exile. In David Small’s Stitches, a boy undergoes
multiple surgeries for cancer, possibly caused by experimental x-rays administered by his radiologist
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father. In Palestine, journalist Joe Sacco visits Palestine with a clearly subjective agenda. Alison Bechdel,
in Fun Home, reveals family secrets—not all her own.
Student interaction with these texts involves readers making judgments about the rationales behind both
the creators’ and the characters’ choices and actions and articulating what they believe as a result—as
well as reflecting on their own role as observers and potential participants in such real-world scenarios.
This presentation will provide an overview of the course and its methodologies and offer specifics such as
guiding questions used to direct students as they explore each text’s ethical implications both situationally
and in their potential application to their own experience.

A Teaching Moment: Pro Life vs. Social Justice Polarization at Election Time (2A)
Edgar Velez (Columbus State Community College)
While it seems that the concepts of respect for human life and social justice are compatible and supportive
of each other, we frequently encounter fierce polarization in society. The polarization is exacerbated
among religious groups who believe that obedience to God’s commands that should be inviolable. While
it is possible to seek moderate compromises in the spirit of pluralism, at presidential election time in the
United States there is scarce space for compromise, given that the platforms of the major parties with a
realistic chance to win the election propose contrary priorities.
In ordinary language we can describe the polarized views as follows: Liberals give strong priority to
social justice issues and opposition to the death penalty. Conservatives oppose all abortion and euthanasia
and do not consider social justice an appropriate role of government. Philosophical reasoning provides a
more nuanced and dialectical analysis. I will present two theories that seek a place in the middle of the
popular extremes and integrate social justice and respect for life. John Mackie’s is secular and teleological
but open to deontology. Joseph Bernardin’s is religious and deontological but open to teleology. Clearly
other responsible and logically consistent theories of respect for human life integrated with social justice
can be developed. In the polarized ballot box extremes the conscientious moral agent should vote her/his
conscience and our task of teaching ethics should help them decide from a well-informed and coherent
perspective, instead of the perspective of the popular extremes.

Face Transplants - Ethical and Social Issues: An Anticipatory Ethical Analysis (6A)
Richard Wilson (Towson University)
A face transplant is a medical procedure that is performed to replace part or all of a person's face using
tissue after an injury with the transplanted material coming from a cadaver. The world's first partial face
transplant on a living human was carried out in France in 2005. The world's first full face transplant was
completed in Spain in 2010. Turkey, France, the United States and Spain (in terms of the order of total
number of successful face transplants performed) are considered the leading countries in the research into
the procedure.
There are a variety of stakeholders who are affected by face transplants. At the center of this group of
stakeholders are the patients/recipients who are in need of a face transplant. These patients include burn
victims and victims of accidents with severe facial disfigurement. For those with severe facial injuries
there are both physical and psychological problems. Face transplants present the possibility of a return to
normalcy for those suffering from severe injuries. In addition to the recipients there are surgeons, medical
personnel and regulators, recipient families, donors and their families. Each of these people are affected
by the processes of face transplant. Through a stakeholder analysis the ethical and social issues with face
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transplants will be explored. The aim of this analysis is to identify the ethical and social problems with
face transplants and to perform an anticipatory ethical analysis on future cases.

Technology, Social Injustice, and Bioethics: Past, Present, and Future Impacts of Technology on
Bioethical Controversies (Panel 1B)
Richard Wilson (Towson University)
Erik Wingrove-Haugland (United States Coast Guard Academy)
Technological developments are having an increasingly obvious influence on bioethical controversies.
Stem cell research and cloning were not controversies until technology made them possible; abortion and
euthanasia have also been shaped by technology. Due to rapid technological developments technology
will shape bioethical controversies even more in the future. The embryonic stem cell controversy is being
rendered obsolete by CRISPR technology, and the abortion debate may be transformed by Fetal Transfer
Technology. On the other hand, cloning and genetic enhancement will become more controversial as our
ability to replicate and alter genes increases. Discussions about topics such as Euthanasia will increase in
importance as our ability to extend life continues to grow, but this discussion may also be transformed by
developments in painkilling technology.
Medical technology itself, however, generates a less obvious controversy: new medical technologies are
often very expensive, increasing the social inequality between those who can afford treatments related to
these technologies and those who cannot afford these treatments. Policies can address this problem on a
national level, but it is particularly intractable on an international level. While technology continues to
develop and expand what we can do needs to examined in order to address the questions related to
whether we ought to do it. There is also the question of whether it is just for some to be able to take
advantage of medical technologies that many others will simply not be able to afford. Answering this
question requires moving beyond both the view of medical technology as inherently good regardless of its
availability and the view that everyone has an equal right to new medical technologies, to a view of
appropriate medical technology which sometimes recommends lower-technology approaches even when
higher-technology approaches are available. The focus of this analysis will be upon developing
technologies such as CRISPR, and how these technologies may transform ore eliminate existing
bioethical controversies while simultaneously contributing to a growing controversy regarding social
injustice and access to medical technology.

Educating Morally Sensitive and Self-Reflective Engineers: Ethical Autobiography as a Tool for
Moral Pedagogy (4D)
Sandy Woodson and Qin Zhu (Colorado School of Mines)
Most engineering educators recognize the necessity--and challenges--of teaching students moral
sensitivity. As recently pointed out by some scholars, along with moral sensitivity, promoting “selfknowledge” is significantly lacking in engineering curricula. We suggest that a version of the “Ethical
Autobiography” employed in some health and psychological science programs can serve as a useful tool
for teaching engineering students moral sensitivity and self-reflective competencies. This paper first sets
up a historical and cultural context within which moral sensitivity and self-reflection are needed in
engineering education. It then reports our experience using the Ethical Autobiography in an introductory
ethics course at an engineering college: We asked students to write two ethical autobiographies, one at the
beginning and the other at the end of the semester. We compared students’ early and later autobiographies
and assessed to what extent and in what sense their moral sensitivity and self-reflective competencies
were cultivated. Compared to ethical autobiographical pedagogical activities in other professional
education fields, our approach has some distinct objectives such as a) gaining insights into students’
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difficulties contextualizing ethical theories in their everyday moral decision-making, b) identifying the
most prevalent moral judgment schemas among students, and c) discovering the social factors that shaped
the formation of students’ moral judgement schemas and moral habits. This paper concludes with a
discussion of the implications of our research findings for engineering ethics education reform and
reflections on the limitations and ethical considerations of using autobiography in moral pedagogy.

The Ethics Across Campus Program at Colorado School of Mines: Ethics Education in
Institutional, Societal, and Policy Contexts (5D)
Sandy Woodson and Qin Zhu (Colorado School of Mines)
Since the late 1980s and the early 1990s, numerous ethics centers and programs have been established at
higher education institutions to help faculty members integrate ethics into the curriculum and improve
students’ experience of ethics education. These centers and programs often serve as important venues that
situate ethics education in broader institutional, social, and policy contexts. By taking the Ethics Across
Campus Program (EAC) at Colorado School of Mines (CSM) as an example, this paper discusses how
institutional, social, and policy contexts provide opportunities for ethics centers and programs to create a
diverse moral learning experience for students. This paper begins by depicting the historical background
against which the EAC program was founded. It was launched to meet the policy requirements stipulated
by university administration, accreditation bodies (e.g., ABET), and governmental agencies (e.g., NSF).
Historically the governance structure of this program has been cross-disciplinary and cross-departmental
that formulates a holistic approach to understanding ethics education. This paper also discusses the
pedagogical approaches and tools (e.g., ethics autobiography, personal code of ethics, business ethics
award judges) that EAC has developed for students to critically engage ethical reflections in their campus
life, everyday decision-making, community engagement, and professional formation. In a broader sense,
the EAC program has been working to invite business and engineering practitioners to contribute to ethics
education on campus through providing funding support, serving on judge teams, and lecturing on ethics
practical experience at workplace. Finally, this paper concludes with reflections on some major
challenges faced by the program including the different views of ethics held by instructors and industry
practitioners.

Norm Conflict and the Telos of Practice (5C)
Dan Wueste (Clemson University)
In an article forthcoming in The Annals of Thoracic Surgery, “It Takes a Heart to Save a Family,” Robert
M. Sade, MD presents and discusses a fictional case about a surgeon who finds himself in an ethically
challenging situation. The challenge he faces arises when he is asked to assist with a “donor-recipient
heart transplant”; the rub is that the donor has “1 or 2 months to live,” while the recipient, who is the
donor’s son, is likely to “survive for a week at most.”
Moral limits on what a physician may do in response to a patient’s request for physician-assisted suicide
or euthanasia may arise from different sources, e.g., a code of professional ethics (CPE) which articulates
role-specific responsibilities, or what Paul Camenisch calls “ethics plain and simple” (EPS), which gives
voice to constraints arising, not from one’s role, but "from what it means to be a decent human being.”
Constraints of the first type provide a frame for the situation —the surgeon is being asked for “something
no physician should do…”— that appears to severely discount, if not ignore altogether, moral
considerations of the second sort. These two sources of moral direction may agree, of course, though such
agreement is not guaranteed.

44

The discussion directs attention to competing ethical considerations in the case, namely, the reasons that
support CPE’s claim about a physician’s responsibility and the considerations arising from EPS that argue
for proceeding with the procedure. The central argument of the paper is that because the former depend
on the telos of the practice of medicine, which entails an embrace of the latter, the case in favor of the
surgeon’s participation in the procedure is strong, in particular, strong enough to overcome the claim
about a physician’s responsibility based on CPE that provides a frame for the case.

Confucian Moral Imagination and Ethical Decision-making in Engineering (Panel 3A)
Qin Zhu (Colorado School of Mines)
Developing moral imagination is a central yet challenging learning outcome for students in professional
education programs including engineering. This paper introduces moral imagination theories in early
Confucian ethical thought and explores what implications can be drawn from these theories for
engineering ethics and professional education. Rather than appealing to pre-determined principles, early
Confucianists advocate a moral particularism and argue that the moral actors need to exercise their
imaginations to discern diverse factors and constraints present in moral situations. They need to “extract”
from moral situations possible reasons for certain actions. Texts such as the Analects should be read as “a
manual or a log of decision-making” rather than prescriptive guidance or descriptive anecdotes. The
moral actions we take in different situations are influenced by the special roles we play in these situations.
The nature of a particular role relationship often evokes feelings and expectations characteristic of that
relationship. Cultivating and educating our imaginations allows us to draw on diverse human abilities,
assess multiple moral strategies, and identify the most suitable (rather than simply calculating “the best”)
option that helps to activate our moral selves and grow our relationships with others. Early Confucianists
propose a variety of methods for developing moral imaginative capabilities including reflective
observation of ritual practices, moral thought experiments, and analogical extension of familial relations.
Finally, this presentation considers possible implications of these theories for teaching and learning
ethical conduct in engineering, given the increasing interest of the engineering profession in “wicked
problems” such as humanitarian engineering and cross-cultural collaboration that often encompass
incomplete knowledge and diverse values.
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